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As discussed in the previous chapter, the English 131 curriculum is focused around the 131 course outcomes and traits, which articulate the goals of the course and the expectations for the final portfolio submitted by the students. These outcomes are also designed to help you generate and evaluate student writing. A driving principle of these outcomes is an approach to writing as generative and writing as inquiry. In other words, the course learning goals foster writing that helps students develop and hone their thinking, and writing that leads to new and increasingly complex discoveries. We believe these writing and thinking habits are integral to our student’s success at the college level. 

This chapter will focus on assignment and course design based on the educational principle of scaffolding, which views successful learning as a breakdown of tasks or skills into manageable yet increasingly complex stages that build on one another. Another way to understand the concept of scaffolding is as the skeletal structure that imparts and supports the learning objectives you have for your course. If you want students to ultimately write a complex claim that has emerged from a line of inquiry, for example, there will need to have been a number of preceding assignments guiding students through the inquiry process in a way that continually complicates and adds new dimensions to their previous understanding of a topic. Or, if you want students to synthesize complex texts, they will need first to understand those texts in isolation—through summary and rhetorical reading—before bringing them together to form an intertextual argument.  

Scaffolding is built into 131 through the basic structure of assignment sequencing and portfolio assessment. 131 consists of three assignment sequences. The first two longer sequences, typically 4 weeks each, consist of three to five short papers and one longer paper each, with each sequence generally drawing on a cluster of readings from the course textbook. Both the short and the long assignments in each sequence target the learning expectations outlined in the outcomes, and each should provide students with an opportunity to practice one or more of these traits in a way that builds as the quarter progresses. Throughout the quarter, instructors are encouraged to highlight which trait(s) of the outcomes are accomplished by particular assignments. During approximately the last two weeks of the term, having completed two sequences, students will work on a final portfolio sequence. Here, students select 3-5 of their shorter papers and 1 of their major papers that they will use collectively to demonstrate their ability to meet the course outcomes. The selection process that guides this final sequence teaches students to self-assess their writing (one of the learning goals listed in Outcome 1). Along with selecting and revising papers, the portfolio also requires students to write a critical reflection, which is at the heart of the final two-week sequence.  This reflection, generally 3-4 single-spaced pages of text, should argue for how the selected papers demonstrate the four main learning outcomes for the course. This meta-cognitive practice—demonstrating one’s own writing awareness—can only happen if students have consistently worked with the outcomes throughout the term, and are then asked to focus attention on their own writing practices now they have their own “evidence” to work with. Although students will need to have sufficient exposure to and practice with the course goals, there is no set way to incorporate these outcomes into your assignment and sequences. You might consider targeting a few outcomes per assignment, or you might want to designate a set of outcomes for each sequence. No matter how you decide to scaffold the learning goals, experience has shown that students’ success in the course (ultimately marked by their ability to knowledgably and critically discuss their own writing habits and strategies) heavily depends on their being given opportunities to practice and reflect on these outcomes as they work through stages of your assignment sequences. 

When scaffolding each sequence, it’s often a good idea to work backwards. Start with what you want students to accomplish in the final paper of the sequence and then design a series of steps or stages that simultaneously ask students to perform tasks that build toward the final paper while practicing various traits from the course outcomes. Although working backwards may seem counterintuitive, it allows you to identify all the reading and writing tasks that are embedded in the end assignment so that you can explicitly teach those tasks throughout the sequence. It is common for instructors to feel frustrated with students who can’t seem to write the major papers that their prompts call for, but this is often the result of the student having not recognized the hidden literacy tasks they must have already accomplished in order to successfully complete the paper. As an instructor, you can never fully teach all the reading and writing skills that all students need in order to successfully complete the assignment, but there are a number of key literacy tasks that you can usually count on most students not being familiar with. Students are likely to need explicit instruction in some or all of the following areas (note that these are only some of the areas in which students will need instruction):

· building and complicating their claims, and differentiating those claims from the traditional thesis statement (Specifically, students are usually much more adept at describing or comparing and contrasting than they are at developing an argument. In the next chapter, strategies for teaching argument will be discussed in much greater detail.) 

· analyzing, synthesizing, and arguing

· applying key terms from one context to another less familiar one

· close, critical reading that connects texts to historical, cultural, or situational context

· recognizing and evaluating assumptions

· reasoning in college contexts—for example, what “counts” as evidence

· returning to their claims throughout their papers, rather than just at the beginning and end

· organizing beyond the two page papers most of them have written

· recognizing where explicit organizational structures are desirable and where they are not

· becoming attentive to the differences in disciplinary approaches (i.e., the disciplinary assumptions of one article may not be the same as another article)

· sustaining focus on the complex dynamics of rhetorical situation—particular audience expectations and genre conventions—as they write increasingly difficult arguments

· revising beyond surface level error correction 

· identifying the stakes for why writing matters in a given context—particularly an academic context

· critical reflection on their own writing; students need substantial practice talking about why and how they employed certain strategies and conventions in a given situation

Most often, the tasks that students need explicit instruction in are the same tasks that make up the learning objectives in the EWP Outcomes: rhetorical awareness, analysis of primary and secondary evidence, claim building, synthesizing readings, creating an intertextual “conversation” between readings, understanding when and why writing matters in a given context, developing arguments that emerge through inquiry and take counterclaims into account, and developing transferable revision strategies. For a more detailed explanation of specific types of assignments that target these goals while helping students practice the various literacy tasks needed to fulfill each assignment, please refer to the final pages of this chapter.

Because the ultimate goal of our course is to help students develop an awareness of when to deploy certain writing strategies, it is important to be as deliberate as possible when designing assignments. Assignment sequencing not only allows you to scaffold learning objectives for your students so that they learn new skills in stages, but it also allows for explicit explanation and practice of tasks, thereby breaking down expectations as assignments build towards the major paper. Clearly, this is helpful for students as they can know what is required of them, but the explicit breakdown of assignments is also quite helpful for you as an instructor. For example, assignment prompts that explicitly describe such things as the genre, audience, source expectations, and outcomes targeted not only guide what you will teach the students prior to the assignment but they also direct how you comment on and evaluate your students’ work. Explicit prompts can ease anxiety over lesson planning by setting boundaries for skills needing to be taught, and they can ease frustration when commenting on student papers by providing a rubric for what to comment on. The following questions can be used to guide your assignment design:

1. Why am I asking students to do this, and what do I hope to accomplish?

2. What prior experiences do students need to have to prepare them for this task?

3. What will I do with the results?

Designing Assignment Sequences

As you read in the previous section, each assignment within a sequence can be made to build on the tasks practiced in the preceding assignment. This type of sequence is sometimes called the cumulative sequence design, and these types of assignments generally move from simple to increasingly more complex tasks. The cumulative sequence is probably the most common type of sequence designed by 131 instructors because it often provides the clearest trajectory for students and teachers to follow, although it is certainly not the only way to scaffold assignments. Another common type of sequence design is the serial arrangement; here, the short papers all practice the various tasks that are called for in the major paper, but they do not lead to the major paper in a vertical or hierarchical way. Although the serial sequence can be successful, it is much more difficult to negotiate how learning will build from assignment to assignment. Often, instructors who choose to construct serial sequences need to pay even more attention to explicitly teaching the needed skills during class. No matter what type of design you choose, you will still need to consider how each stage of your sequence will target one or more of the course outcomes while helping students practice the skills they will need to succeed in writing the major paper. It can be helpful to imagine your assignments broken down into stages; this may make the sequence more manageable during the design phase. 

Sequence design can be tricky because while you are encouraged to work backwards from the major paper in order to identify the literacy tasks that students will need at that point, there are also useful tips for what to include/do in the early and intermediate phases of the sequence. We will briefly describe one process that previous 131 instructors have found helpful when designing a sequence. Please note that there are many ways to approach scaffolding and sequence design, but this general trajectory has proven helpful for instructors in the past.

1. Identify your main goal for the sequence, which will be accomplished in the final paper of that sequence: researching using primary evidence and fieldwork; analyzing a cultural artifact through a theoretical lens; producing a genre (children’s books, concert flyer, cookbook) and writing an argument paper that analyzes the ideologies supportive of that genre; composing a photo essay that combines images and text to create a coherent argument about identity, space, or other social constructs; understanding how a concept or theme changes depending on context, discipline, or line of inquiry; or using one’s own writing as evidence to argue for the successful completion of 131. 

2. Most often, instructors identify a sequences’ learning goals while choosing their course texts/readings. Working through these at the same time allows you to both settle on themes you find engaging while remaining mindful of the course outcomes.

3. Begin to craft a long paper assignment that combines the desired readings with the desired learning goals you have for your sequence. Be sure to highlight all the outcomes that the paper calls for. If the students are writing an argument essay, it is guaranteed that they will be engaging in aspects of every major outcome. 

4. Close read your major paper, and identify the skills that are required to write it well. List these and relate them to the course outcomes.

5. Begin to craft the assignments that will lead up to this major paper in relation to the list that resulted from your close read of the end assignment, and try to scaffold the tasks done in each assignment with ones practiced previously; the following guidelines for initial and intermediate design can help you come up with assignment types.   

6. Be attentive to the amount of time you schedule in between each assignment. Perhaps the most common dilemma 131 instructors is time management. The term goes by quickly, and students’ lack of experience with these complex writing tasks may surprise you. Make sure to leave time for students to learn and practice the skills they need to fulfill your assignment. Therefore, we recommend the “less is more” approach. If, as the quarter progresses, you find that you haven’t planned enough, it’s easy to add elements to assignments or daily lessons.

Of course, this is only one process for developing effective sequences, and, like other writing you do, sequence design is a recursive process whose proficiency only comes after practice. But hopefully these steps will help you begin to develop a method for design that works best for you.

As you work backwards from your major paper, it is helpful to consider some general principles of sequence design. We will now provide some suggestions for working with early, middle, and later stages of a sequence. The key, though, is that throughout the sequence you need to provide opportunities for students to learn the essential skills (rhetorical, argumentative, stylistic) necessary to complete each assignment in a way that builds on previous homework or in-class writings.  For example, it isn’t enough to tell a student that he or she needs appropriate details in a reader response paper; you’ll need to provide explicit instruction demonstrating what that means.  

Principles of Sequence Design

Although there are no cut and dry ways to develop a sequence, there are a few principles that tend to help students as they move through their writing. We will now describe some general suggestions to consider during different times in the sequence. These have been broken down into early, middle, and later stages, and although they do not cover all the possible ways students tend to learn best, we have included some core practices that have long been used by successful writing teachers.  

The early stages of an assignment sequence allow for a time when students are introduced to and taught how to read and engage your sequences’ designated texts; these “texts” may range from academic articles, literary pieces, public or academic spaces, rhetorical situations, visual imagery, everyday cultural artifacts, and so on. The strategies for critical reading described in Acts of Inquiry are applicable to a number of reading occasions; here, the key is to explicitly teach the kinds of reading practices students will need to perform this or later assignments. For example, asking a student to perform a rhetorical reading of an academic essay is much different than asking them to read and observe a public scene where texts circulate and organize people’s activity within that space. In both instances, a specific kind of reading is required, and this type of reading practice should both target one or more of the outcome traits and lay the groundwork for the work you want students to do in the intermediate stages.  

While a number of assignments in the early stages of the writing sequence ask students to read and then react to or analyze a text from the textbook reader, many teachers also like to begin sequences by engaging students’ personal beliefs and histories, or by preceding abstract concepts from the reading with concrete, commonplace examples that the students can relate to. Both of these methods have proven useful and have a long history in the teaching of writing. Regardless of how you decide to start the sequence, by moving directly into a “reading,” or by starting with your student’s experience, the following questions may help as you design assignments for this beginning stage:

· What are your expectations about students’ prior reading experiences?

· How will you accommodate their relative lack of experience with academic reading, reading rhetorical situations, reading cultural artifacts, or reading images through a critical and analytical lens?

· How will you help students to advance their readings of the text before the intermediate writing assignments?

· How will you use the readings to support the goals of writing in the course? 

Initial assignments can take a number of forms, as they provide an opportunity for students to practice skills necessary for later work. For example, if students are ultimately going to analyze the University Ave through the analytic of Mary Louise Pratt’s “contact zone,” they will need to have spent early assignments summarizing her essay and fleshing out this term before using it as the theoretical framework for analyzing a new context.  

During the intermediate stages of the sequence, students typically begin composing texts that will help them to develop an argument for their major paper, or to practice some of the more complicated thinking necessary for a successful academic paper. These middle parts of your sequence can be thought of as points of enrichment, moments at which the writing being done applies one concept to another, or begins to examine multiple points of view, or analyzes and evaluates evidence, etc. Enrichment here both means making a complex claim, and analyzing, synthesizing, and integrating new materials into short pieces of writing, which may include elements of primary and secondary research. It also means learning the key task of taking an idea from a text and applying it to a new situation—the single most common assignment type that students will be asked to complete in college classes, from the sciences and social sciences and in parts of the humanities. Students should be using the readings in this intermediate stage as well, not just extracting information from the texts, but distinguishing and evaluating the arguments made and then applying them to new texts, new materials, different audiences, and perhaps using different genres. 

In addition to creating intersections between texts, and helping students deepen the inquiry process, assignments in this middle area might also ask students to think about the context in which texts are produced, ones they are reading or ones they are producing. You can provide students with guided experience in developing arguments, or analyzing evidence in a contextually bound way. For example, examining how a similar issue gets represented in different genres and for different audiences teaches students about the situatedness of writing and knowledge making, and ultimately helps them to understand their own writing as also existing with and being the product of cultural, historical, and rhetorical constraints. 

In the later stages of the sequence, as you approach the major paper, your assignments can help students begin to develop complex arguments and articulate stakes. During this stage you might also turn your focus to self-editing, explicit practices of peer responses, and style and grammar. After there is a substantiated argument on the table, and students have a solid grasp on their argument, it is useful to focus on rhetorical grammar and some error correction. But putting too much emphasis on these elements before students have a complex argument that matters in academic contexts may stymie the thinking and writing process. During this latter part of the sequence, you may also want to encourage students to revisit earlier assignments in order to reflect on what they’ve learned and what will be valuable for the major paper. This is also the point at which students are often asked to consider their peers’ and instructors’ responses to their work and to decide what needs to be addressed from their feedback. Many instructors build in-class time discussing revision strategies and making that an explicit part of the assignment. Most of our students have had some experience with “revising” papers, but their revisions may have amounted to nothing more than “fixing” spelling and grammatical errors, while leaving substantive changes in reasoning, understanding of the issues, and structural change out of the process altogether. Research in revision suggests effective revision requires altering the task so that the writer “re-sees” or “re-envisions” the work. Therefore, during the later stages, spending time teaching students how to read your comments, and how to comment on their peers’ papers will ultimately lead to portfolio revisions that rethink the content of the paper rather than merely focusing on surface errors.

Hopefully, you will be able to make use of some or all of these suggestions as you design your sequence. But, even if these nuances are not integrated until later quarters, one thing to remember when creating a sequence is that if you want to see a particular aspect of writing appear in the students’ papers, you will need to devote class time to teaching them how to produce it. The following questions may help you as you think about connecting papers with daily lesson plans:

· What activities have I planned that directly support the students’ preparation of drafts?

· How have I coordinated the timing of peer readings with submission dates for drafts?

· What writing will students do in response to drafts that will help them, as the outcomes state, to “demonstrate substantial and successful revision” within their final copy? What flexible strategies will I develop for revising, editing, and proofreading writing?

· How will I maintain the focus on writing on days when the class works with the reading or research? Specifically, what in-class writing activities will I assign?

· How will I emphasize the ultimate importance of each of these activities? 

· What activities will I include that involve student participation?  

Designing the Course

Discussing the design of the entire course at this point may seem as if it comes in the wrong order, but typically instructors often find it easier to articulate their course design after working through some of the types of assignments they wish to employ. The most important question for you to answer is how your assignment types and two major papers are related and why they are ordered the way they are. Many instructors design their courses around a unifying theme. Others have chosen to work from accessible texts to more difficult texts, to use history as the organizing principle, or to choose writers and tasks from a variety of disciplines. Whatever organizing principle you choose, all versions of the course should gradually increase the complexity of the writing tasks, with the most demanding tasks later in the quarter.
Making the Outcomes a Part of Your Course Design

It’s important to remember that your students need to hear, read, and respond to the language of the outcomes in some form throughout the quarter if they are to be expected to demonstrate and reflect on them in their final portfolios. There are two interrelated issues that make it tremendously helpful to introduce these goals early in the quarter: 1) students often feel frustrated that what has worked for them in previous classes doesn’t guarantee success here, 2) students often note that they “don’t know what you want” and interpret your responses to their writing as idiosyncratic, and 3) students are not getting letter grades throughout the quarter, so are anxious about what to focus on in their writing. You can use discussions of the learning outcomes in a number of ways to avert and respond to these concerns:

· As a means of communicating to your students what they might consider in approaching a particular assignment and what you’ll be looking at when you’re responding to their writing. Because of the prevalence of the idea that “good writing” is a clearly defined and stable descriptor, it can take patience and perseverance to help students become aware of issues of context, audience, and genre in ways that help them to become successfully flexible writers. By making sure that students understand the outcomes and keep them in mind while writing, you can save both your students and yourself a great deal of frustration. In order to make sure students understand the learning goals for English 131, it is important to create opportunities for students to see what questions they may have about them (as most will claim to understand perfectly should you simply ask if they have any questions). For this reason, we strongly recommend that you explicitly identify the outcomes/traits you are targeting in your assignments. You may want to ask what questions students have about the outcomes in relation to particular assignments, as part of peer review activities, or in discussing a sample student essay. This should clarify your expectations, but you may also want to emphasize that these criteria represent the goals of the Expository Writing Program for students in 100-level English courses—in other words, that they are not just “yours.”
· As guidelines for you to use in evaluating and responding to your students’ writing. Sometimes it’s hard to identify just why a paper—or a whole group of papers— isn’t working. These outcomes should help you remember things about constructing arguments that have probably become second nature to you as a writer. Some instructors even use these outcomes to organize their end comments categorically, writing separate comments in response to the student’s performance in each area. Whatever approach you take, be sure to use the language of these outcomes (especially ones you have targeted in your assignments) when responding and evaluating. This way, you reinforce and circulate the outcomes, keeping them active in students’ minds.
· As guidelines for structuring the content of your class. You will want to spend class time talking about academic inquiry and argumentation, academic “conversations,” rhetorical strategies, and the importance of presentation. Every issue addressed by the outcomes is worthy of some class time.
· As an entryway into in-class analysis of student writing. You will want to structure some class time to examine a few of these criteria as they are (or are not) manifest in the papers students are writing.
· As guidelines for structuring peer review. Students often come to a greater understanding of these ideas by the comparative examination that occurs during peer review. If they can identify a problem in other students’ writing, they will be that much better equipped to see that problem in their own writing. It will help, then, to make these outcomes part of peer review worksheets so students can talk to each other about their writing using the language of the outcomes.
Other Considerations in Designing the Course

· How to accommodate differences in students’ past writing instruction

· What knowledge about writing and the writing process students bring to the course

· How students’ writing will be different at the end of the course

· What your students’ prior reading and researching experiences are and how you will accommodate those experiences

· How the readings support the course goals for the students’ writing as detailed in the outcomes for English 131

· How to integrate issues of stylistic choice and grammatical conventions into the course

· How closely what you evaluate of students’ work matches what you spend time on in class

· How you evaluate students’ participation

One final consideration for designing the course is how you will provide opportunities for students to gather information for the final portfolio critical reflection and what opportunities students will have to practice the rhetorical strategies necessary for an effective critical reflection. In the final critical reflection, students will need to be able to argue for particular selections from their work over the quarter. That means they will need to be given time and opportunity to reflect on what their intentions were in each assignment and how successfully they think they were in meeting the goals of the assignment. Some instructors ask students to write journal entries reflecting on their work as they go. Others ask students to write a particular response to a single assignment. Some specific class time needs to be devoted to explaining the portfolio critical reflection, whether a cover letter or a web-based essay, as most students have little or no experience with these genres. It can be helpful to supply students with examples of both effective and ineffective reflections so that students can ask specific questions. These examples also supply students with models to reference when they are trying to compose their own versions.

Sample Assignment Sequences

We have imagined three general pathways for sequence design in 131: cultural analysis, rhetorical analysis, and genre analysis. These pathways are all based on the overall premise that academic argument develops through close and critical analysis. All three of these pathways culminate in a 5-7 page argument paper based in a claim that has emerged from a line of inquiry. Any number of readings from Acts of Inquiry can function equally well in any of these pathways, and we encourage you to be as creative as you want when combining readings with other readings, or with outside fieldwork and research. In the past, some 131 instructors have found it useful to vary the types of sequences between the first and second half of the quarter. Because 131 aims to teach rhetorical awareness for entering different writing situations, the hallmarks of academic writing across disciplines, as well as flexible strategies for revision, varying the assignment types ensures that students work both on the meta-awareness of the relationship between writing and context (genre and/or rhetorical analysis) and the specific hallmarks of academic writing such as analysis, synthesis, research, and developing arguments that emerge from a line of inquiry (cultural/textual analysis). Below are three sample assignment sequences. The first sequence, which includes teacher commentary, is designed for one four-week chunk of time. Please refer to Acts of Inquiry for a detailed explanation for developing a rhetorical analysis sequence.  

Example 1: Jeff Johnson
I chose to present the following writing assignment sequence to students as the first sequence of the quarter. Tying in with the course theme of revolution, the sequence allows (and challenges) students to reassess their concept of a volatile and often violent term by making them think of it in more personal terms. My goal with this sequence is to get students to think about their own lives as objects of critical inquiry while simultaneously demonstrating to them that critical inquiry is not something that occurs in a vacuum, but rather, that it can and should be applied to their own lives. I make these goals explicit to the class during our discussions of the assignments, especially as they relate to the course texts (“The Revolution Will Not Be Televised,” “The Veil,” Dr. King’s “Letter From Birmingham Jail,”—all from Situating Inquiry—and Al Gore’s film, An Inconvenient Truth).

Because of the personal nature of the assignments, I am able to begin building a personal rapport with students from the first Short Paper, where they are to begin considering “what examples of revolution [they] see in [their] own life” as they concurrently interact with Satrapi’s revolution in “The Veil.” These “personal revolutions” are brought into sharper focus in Short Paper 1.3 and Major Paper 1 where students construct PowerPoint pamphlets of the revolutionary figures that they will make claims about in Major Paper 1. SP 1.3 additionally asks students to write a reflection paper identifying and explaining the choices they have made in creating their PowerPoint slides. SP 1.2 is a slight anomaly (in the sense that it does not obviously lead from SP 1.1 to 1.3). I will explain its place more fully below.

Short Paper 1.1

As the assignment sheet indicates, the purpose of the assignment is to get students “to consider a term with which [they] are familiar in a new light and to get to know [their] classmates on a more personal level by sharing response papers with them.” By getting students to engage with Situating Inquiry right away, the assignment sets a particular tone for the course. However, the genre of the graphic novel is (often) one that they do not readily associate with “serious” academic work. Moreover, taking a very loaded term like “revolution” and showing an example of a very personal revolution, from a child’s point of view, makes students more comfortable using the term in their own critical vocabulary. In terms of the overall sequence, this assignment scaffolds not only critical inquiry into their own lives, but the process of pursuing and discussing that line of inquiry in small groups and then reporting back out to the class as a whole once the first draft of the assignment has been completed.

Short Paper 1.2

Between SP 1.1 and 1.2, I show the class Al Gore’s movie, An Inconvenient Truth. There is an obvious connection to the 2007 UW Common Book (Fieldnotes from a Catastrophe), but more importantly I used the experience of watching and critically analyzing the film to tie in directly with the course outcomes and to introduce the concept of academic, argumentative writing to my students. After I scaffolded the activity by introducing some key terms (like inquiry, claim, evidence, analysis), we all watched the film together in class. Students were instructed to take notes in such a way that they would be prepared to discuss Gore’s major claim and the evidence he used to support it. Moreover, they were invited to critique his claims, evidence, and analysis.

I allowed our discussion of the argument made in the film to grow naturally. That is, I had some questions to get the discussion started, but I made a conscious effort not to force any of the points on my agenda. Rather, I asked questions like “what was a piece of evidence that you found unconvincing?” As I had hoped, this generated a large number of responses, which led to a discussion around another question: “Well, what is his claim, then?” Again, this led to more discussion and more gentle steering on my part to questions of warrants, audience awareness (that is, what is the film’s target audience?), and stakes.

In fashioning this assignment, my goal was to create a space for the class to address issues of critical inquiry and to take apart an argument and then put it back together, all the while showing students which outcomes we were discussing. Near the end of the discussion, I offered the students an analogy of a tailor—if I handed them a jacket and asked them to take it apart, they could undo the stitching and put all the zippers in one pile, all the blue fabric in another, red fabric in another, all the buttons in another pile, etc. Then, if I asked them to reassemble the jacket the next day and they could do so, they would have demonstrated to me that they were becoming proficient tailors. Here, it is the same with argument construction.

The follow-up assignment was SP 1.2, which asked them to take Dr. King’s argument apart in “A Letter From Birmingham Jail” and show me how everything was functioning.  They were asked to determine if “one piece of evidence [was] more compelling than another? Why?” When this assignment was due, we again took the argument apart—this time in small groups and then as a class. Later that week, I held my conferences and followed up with students to see where they were (on an individual basis) on the spectrum of understanding argument analysis. These conferences were also used as a bridge to the next assignment (SP 1.3), which was their PowerPoint presentation. And again the film was helpful because it set up a model for them to see how PowerPoint could be used as a tool for communication.

Short Paper 1.3 and Major Paper 1


SP 1.3 and MP 1 go hand in hand in this sequence, which helps students a great deal and allows (and encourages) them to invest more effort in the project because they can almost kill two birds with one stone. For SP 1.3, there are two parts: the PowerPoint presentation and the reflection paper. When I assign the presentation, I also hand out MP1 and suggest to them that their presentation should look a lot like MP 1, but that the reflection paper should be quite different. That is to say, getting up in front of the class and discussing their own personal revolution (and their evidence thereunto) can be considered to be a “trial run” of the evidence they think they will want to use in their MP1. The reflection paper, however, should comment only upon the choices that were made when constructing their presentation, not the content itself. This is slightly tricky because they may not immediately see the difference, but any difficulties in comprehension of the assignment can generally be helped by extra explanation in the classroom, conferences, or office hours. I urge students to invest more time up front on SP 1.3 because nearly all of the hard work they put into creating their presentation can be integrated into MP 1 (assuming, of course, that they have selected a strong topic, etc.; but, again, these issues can be ironed out quite successfully during conferences).

Conclusion


I used this sequence for three quarters in a row and it grew more successful every time I did it. I recommend this type of sequence to teachers who are looking for a way to get students to make a personal investment in the material because, as I found, the more I could show students that their lives were fertile ground for inquiry, the more they tended to invest in the assignment. And my initial fears that every student would talk about the same sort of thing (i.e. winning the basketball championship, etc.) were unfounded as students talked about a range of topics (moving to America, divorce, saving lives, friends committing suicide, sexual promiscuity, etc.).  I was stunned by their candor and ability to take the assignment seriously. And their ability to execute the assignment successfully improved as my ability to explain the assignment improved (from quarter to quarter).

A Very Personal Revolution[image: image3.jpg]



Short Paper 1.1

Assignment Due: Tuesday, January 15th
Putting all the clothes you’ve washed away
And as you’re folding up the shirts you hesitate
Then it goes fast
You think of the past
And suddenly everything has changed 
     – The Flaming Lips, from The Soft Bulletin
We will begin our exploration into the course theme by considering what the term revolution means and how we might unpack some meanings that we had not previously considered.  Because the term “revolution” is so loaded with images of violence and radicalism, it is important to consider other applications that the term might have (especially in relation to our own lives).

With that in mind, consider Marjane Satrapi’s graphic novel “The Veil,” which is presented in Situating Inquiry as a story of a child whose experiences lead her to revolt against her community’s culture.  And her revolution is brought about by influences surrounding her (especially her family).

For this assignment, write a response to this story and begin to identify similar revolutions in your own life by considering the following questions:

1. What factors lead this character (and not the other girls in the story) to revolt?

2. In what ways does the genre of graphic novel aid in the emotional message?

3. Who is the audience for the story?

4. After reading the story, how has your concept of “revolution” changed?

5. What examples of revolution do you see in your own life? (These may be very similar to the narrator’s story, or they may be quite different – the important thing is that they are personal).

The purpose of this assignment is to get you to consider a term with which you are familiar in a new light and to get to know your classmates on a more personal level by sharing your response paper with them.  You should consider them your audience.

The Format:

Your reflection paper should be 2-3 double-spaced pages with 1-inch margins in 12-point, Times New Roman font.  Be sure to use MLA format for your in-text citations and your works cited page.  Please bring 2 copies of your assignment to class.  Refer to the syllabus for the late paper policy.

The Outcomes:

Locking Up[image: image4.jpg]



The Evidence

Short Paper 1.2

Assignment Due: Tuesday, January 29th

In order to understand the concept of a revolution that is impacting on a personal level and the evidence which is used to describe/justify certain actions, we will critically examine and respond to a “Letter From Birmingham Jail,” written by Dr. Martin Luther King, Jr.  In his letter, which he addresses to his “Fellow Clergymen,” Dr. King draws upon a great deal of evidence to support his claim(s), which are answers to written criticisms of his revolutionary practices which label his behavior “unwise and untimely.”

For this second writing assignment, you will compose a response letter which will consider the evidence which King has used to support his claims.  You will be writing this from the point of view of a first-year UW student in April of 1963 and your audience will be Dr. King himself (who we will assume is still in the Birmingham Jail).

Your paper should include the following:

1. An analysis of his evidence (including concrete facts, stories, opinions).  Is one piece more compelling than another?  Why?
2. Suggestions on how to make the less-compelling pieces of evidence more persuasive to his readers.
3. An understanding of the style and tone used in this particular writing situation.
4. An articulation of the stakes of King’s argument.
Remember:

1. He was locked up at the time he was writing this piece and was quoting several pieces of evidence from memory.

2. You are not supporting or condemning Dr. King’s principles.  Rather, you are critically examining the evidence with which he makes his arguments and supports his claims.

The Format:

Your reflection paper should be 2-3 double-spaced pages with 1-inch margins in 12-point, Times New Roman font.  Be sure to use MLA format for your in-text citations and your works cited page.  Please bring 2 copies of your assignment to class.  Refer to the syllabus for the late paper policy.

The Outcomes:
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Revolutionary Pamphlets in PowerPoint

Short Paper 1.3

Assignment Due: Tuesday, February 5th
For this short paper, you will have the opportunity to think and write about the topic of your major paper using the composing tool PowerPoint.  In class, we have been studying different revolutionaries and considering the ways in which their activities have been recorded.  Historically, a very common medium for revolutionary writing has been in the form of a pamphlet which can be widely distributed for a small cost.  Recently, revolutionary ideas have been communicated through other media (consider chants at a political rally, a poster, or a film).

This assignment has two parts.  The first asks you to combine these forms of communication by creating a PowerPoint presentation (of approximately 5 minutes) that will document the behavior of the revolutionary figure you are exploring for your first major paper.  Your presentation should include text, illustrations, sound, and anything else you think will help you document and communicate the impact of your revolutionary figure.  Think of this pamphlet as a way for you to collect and examine evidence for your major paper and an opportunity to get feedback from your classmates on the way in which you present that evidence.

The second part of the assignment will be to write a reflection on the process by which you created your PowerPoint pamphlet.  This reflection should not just be a restatement of your presentation.  Rather, it should describe the creative and critical choices you made in documenting the revolution in which you are interested.  Consider the following questions: How did you choose what to include/exclude?  How did you select what we will see in your presentation (text, pictures, sound, etc.)?  In what ways did PowerPoint help/hurt your ability to communicate your thoughts to us?

The Format:

Your reflection paper should be 2-3 double-spaced pages with 1-inch margins in 12-point, Times New Roman font.  Turn in 1 copy of your paper and 1 copy of the slides from your presentation.  Be sure to use MLA format for your in-text citations and your works cited page. Refer to the syllabus for the late paper policy.

The Outcomes:
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Our Revolutions

Of Culture

Major Paper 1

Draft Due: Tuesday, February 12th
Revision Due: Thursday, February 14th 

“You say you want a revolution, well you know, we all want to change the world.” 
· John Lennon

For your first major assignment, you will engage with a revolution that has materially impacted your life in some way.  With the advent of the internet, more expressive music, movies, and other art, and the changing political climate of the late 20th and early 21st centuries, many components of our lives are in a state of dramatic change that is often the result of ideas suggested by a definable entity.  To begin this assignment, you will need to choose an element from your own life that has impacted your life in a profound way.  This can be a person, a place, an idea, an article of clothing (in Marjane Satrapi’s case) – anything so long as it is personally impacting.  This should not be a figure whose revolutionary reputation is already established.  Once you have chosen your revolutionary figure, you will begin a line of inquiry by exploring and compiling evidence of revolutionary behavior.

In the texts that we have discussed about revolution (King’s “Letter From Birmingham Jail,” Satrapi’s “The Veil,” and Scott-Heron’s “The Revolution Will Not Be Televised”), those who record the events of a revolution are often people who are involved with carrying out the revolution or are directly and profoundly affected by the outcome of the changes that have occurred in their societies. What compels these people to record the changes that take place in their lives? The purpose of this assignment is twofold:

1. To get you to examine and make a claim about a revolutionary figure that has had an impact upon your life while demonstrating an understanding of the models of revolution from Situating Inquiry.  

2. From there, you should assess why you felt compelled to act as the documentarian for this particular figure.  And, because you are arguing for their relevance and inclusion in a text like Situating Inquiry, you should consider the audience for this paper to be the editorial staff of that textbook (the staff includes instructors and administrators of English 131).

Ideas to Consider:

1. What makes an idea, an action, or a place revolutionary?

2. What is the relationship between the revolutionary figure and those who document the revolution?

3. Who or what are the sources of your evidence?  Can they be trusted to be objective?  (If not, is their subjectivity lending itself to the revolutionary behavior of the figure you are researching?)

4. In what ways does the revolutionary figure appeal for support?  Does this public appeal actually make them more or less revolutionary?

5. In what ways does the presentation of information through different genres affect the message of change?

Your paper should include:

1. A complex claim about the revolutionary status of your figure

2. Evidence that supports your claim (which must include at least one of the readings from Situating Inquiry as well as personal reflective evidence).  Remember you must have evidence in both halves of your paper
3. An explanation of how the evidence supports your claim – it is up to you to make the connections between the evidence and your claim

4. A discussion of why you chose this figure (when you could have chosen anybody/anything)

The Format:

Your paper should be 5-7 double-spaced pages with 1-inch margins in 12-point, Times New Roman font.  Be sure to use MLA format for your in-text citations and your works cited page.  Please bring 2 copies of your paper to class for peer review.  Refer to the syllabus for the late paper policy.

The Outcomes:

Example 2: Ashley Alford
At the beginning of the quarter, I try to allow my students to focus less on difficult and dense academic essays or on traditional academic research and more on persuasive and critical writing skills. As such, my first assignment sequence is designed around a topic with which students are generally familiar and comfortable engaging: socially constructed gender roles. This topic provides a space for students to utilize their personal experience and examine artifacts from their culture. This capitalizes on and strengthens knowledge and research skills students already possess in a lower stakes environment than the demands of their second sequence. This first sequence itself is arranged so that each assignment builds from previous ones while simultaneously requiring a more complicated use of previous tasks. The selected readings utilized here are Anandi Ramamurthy’s “Constructions of Illusion: Photography and Commodity Culture,” Emily Martin’s “The Egg and the Sperm: How Science Has Constructed a Romance Based on Stereotypical Male-Female Roles” and Beverley Gross’ “Bitch.” Each text supports students’ critical examination of culture and also offers various insights into strategic, persuasive writing. The three shorter assignments that involve the readings allow students to practice skills they have collaborated on in class: work with complex claims, stakes, quotation use and integration, persuasive appeals, audience and genre awareness, grammar, intertextuality: all skills necessary for succeeding in their longer essay. 

Short Paper 1.1

Short Paper 1.1 is assigned on the first day of class and asks students to choose and explicate a song that suggests a definition or direction for gender. I like that this assignment asks students to critically read an artifact from their culture as this allows students to write about something they already know. Ultimately students complete two challenging tasks: they analyze social constructions of gender and they compare genre effects. By becoming attuned to audiences of a song, their peers as audience of their informal presentation, and their instructor as audience of their essay, students begin considering the social impacts of their writing, as well as the importance of strategic genre choice to persuasive rhetoric. In addition, important goals of this first course assignment are community building and collaborative work. By asking students to engage with songs in their community for the purpose of sharing their analysis with their peers, they become adept at using the classroom as a sounding board and a collaborative writing workshop.

Short Paper 1.2

Short Paper 1.2, “Gender Genre,” continues the work of SP 1.1 in targeting genre awareness. In addition to genres of music and essays, students must consider photography (specifically as advertisements and art) as an important genre in gender construction. Further, students choose artifacts they find in their own immediate culture that make directives of some kind about gender. These artifacts are often used later in their first Major Paper, so preliminary work with these artifacts is very helpful to students as they tackle their first long essay. Choosing artifacts scaffolds for further field research performed throughout the quarter. One of the main goals of SP 1.2 is to familiarize students with utilizing a course reading as a theoretical lens, which requires close reading of an academic essay. Students must negotiate a conversation between Ramamurthy’s text and the artifacts they chose from their culture, thus scaffolding for later and more complicated intertextuality.

The survey assignment is very short, and although not one of the formal short writing assignments, works well as a follow-up to SP 1.2 and is very useful as a scaffolding technique for Major Paper 1. The survey is incredibly basic, but encourages students to consider the importance of primary research to cultural analysis. By choosing two artifacts from their own lives, students are able to consider how dense messages about myriad topics, but especially gender and sexuality, are in seemingly innocuous objects. In addition, the survey gives students the opportunity to uncover the effects of their artifacts on members of their peer group while practicing the collection and use of primary data. Finally, the survey allows students to engage with their artifacts from different perspectives, which is very useful to building a complex claim for their Major Paper assignment. 

Something I learned last year is that certain classes take to certain concepts faster than others. By the time I hit Spring Quarter, I had only five Freshman, a couple of seniors, and largely sophomores and juniors. They did not need as much practice with reading artifacts as my Fall quarter did. As such, I skipped the Ramamurthy written assignment (we still did all of the in-class work and discussions, as well as the survey) and instead offered a written assignment on Gross’ “Bitch.” Although I handed it out as SP 1.3 and it worked very well, I think it is more conducive to a second short paper assignment as it involves fewer new tasks than the Martin assignment. The Gross assignment asks students to consider Gross’ claim and stakes and then locate and interrogate a moment in their culture wherein “Bitch” was infamously used. This assignment introduces research, although the research is not usually what is termed “academic.” Still, scaffolding for the research required in SP 1.3 and then again in MP 1 is a really useful aspect of this assignment.

Short Paper 1.3

The third short assignment continues to engage with genre awareness not only by asking students to write in a new genre (a formal letter) but also by encouraging students to consider, through Martin’s essay, what is appropriate to scientific publications. At this juncture, we are practicing claims, stakes, counter-claims and qualifiers in class. As such, Martin’s essay offers a method to identify a claim and its related stakes in an academic essay, and also allows students to experience for themselves, as Martin’s audience, the importance that qualified statements in their own writing will make to their own audiences. The practice of considering each piece of writing as a strategic choice is something most students are not accustomed to at the start of 131 and is one of the main goals of my course. Dissecting Martin’s argument and writing choices in class is useful prior to this assignment. It makes students more comfortable with applying Martin’s argument to a current biological publication and with creating their own argument about the effects of their application. That said, this assignment asks students to take on a few difficult tasks simultaneously. Firstly, students must do outside academic research. I think this is an important moment since performing this type of research task at this point in the quarter not only scaffolds for a later library visit, but also prepares students to use research when and where needed in later essays. Next, students must practice putting two texts into conversation with one another. This necessitates an ability to summarize Martin (as students must first explain to their audience, the editor of their researched text, why they are writing in the first place) and an ability to effectively integrate quotes. All the while, they must advance their claim about whether the editor should or should not revise their text based on the students’ take on Martin’s argument.  

Major  Paper 1

Ultimately SP 1.3 complicates the previous (and more basic) work students have performed with audience, genre, and intertexuality while also familiarizing them with claim generation. 

In their first Major Paper, “(De)Constructing Gender Identity,” students take on the challenge of drafting a 5-7 page persuasive essay about social constructions of gender. At this point, students have a solid grasp of claim building, stakes identification, and use of sources. Importantly, while the sequence theme, texts, and writing tasks of the course act as links between the three shorter papers and Major Paper 1, MP 1’s complication and especially compilation of the previous writing tasks serve to “raise the stakes” of student writing. Thus MP 1 is an ideal place to hone all of the previous writing tasks contained within the shorter papers while also giving students a chance to practice a complete works cited page. In my experience, it is a large challenge for students to successfully apply everything they have learned thus far in the course. The general trend is for “simpler” writing skills (like grammar, topic and transition sentences, and successful introductions and conclusions) to fall away as students attempt to generate a narrow, complex claim with cogent stakes. As such, peer review is vital at this juncture. For MP 1, we spend at least one class period on peer review (I had two hour classes!). Students form groups and read at least two other students’ rough drafts out loud, have an oral conversation about these drafts, and then go through and make written comments on each. Peer review is not only a way to see what others are doing, but also, through revision of a peer’s paper, is a good reminder to students about some nitty gritty aspects of writing that they have skipped in an effort to concentrate on the content of their argument. In this sense, peer review is yet another (and closer to home) example of examining another person’s work to reflect on what writing choices are successful, and what choices detract from an essay. An important part of this assignment is the attached claims journal, which I borrowed from another TA. It is incredibly useful as it ensures that students begin considering the topic and claim for their essay long before actually sitting down to write it. In addition, it encourages reflection on the movement of a line of inquiry and the growth of a claim—something I do not believe my students would undertake on their own that only helps them as the quarter progresses.

	SHORT PAPER 1.1

“PUT YOUR RECORDS ON”

DUE: 
	


In class today we discussed some of our ideas, or our culture’s ideas, of what it means to “be male” or “be female.” To explore the theme of gender more fully, we are going to discover how music as a genre can act as a medium by which gender is directed or socially constructed. Just as the catchy songs in commercials can get messages about products stuck in our heads, so too can messages about gender identity become a part of our minds via song. 

For your first short assignment, pick a song that in your opinion suggests a definition of or direction for gender and print out a copy of the lyrics (these are generally very easy to find online). First, read the words of the song out loud and reflect on its impact. Next, listen to the song itself, and make note of any differences you experienced in hearing the song as music, and reading the song as words. 

Now, in a short paper, briefly describe how this song might function as a social construction of gender, or how it might comment upon such constructions. Include specific references to the title, lyrics, and even rhythm (if applicable).  Next, discuss how the message of the song was altered by changing its medium. Did hearing the song spoken aloud make the message stronger or weaker than hearing it to music? Did hearing the song spoken aloud change your opinion of the song?

One purpose for this assignment is to continue the acquaintances we have made in class. As such, you will be sharing your responses in small groups. Keep this in mind when you decide on the song you choose.

Formatting:

Your written assignment should be 1-2 double-spaced pages in length with 1-inch margins and 12-point, Times New Roman (or similar) font. Please attach the copy of your lyrics to your written assignment.

Outcomes:

*Please review the course syllabus for the “Late Assignment Policy.”

	SHORT PAPER 1.2

“GENDER GENRE”

DUE:
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So far in class we have seen how two distinct genres (music in SP 1.1 and photography in Ramamurthy’s text) can make claims about or suggest directions for gender performance. For this assignment we will engage in field research of our own and discover what, if any, messages about gender identity exist in the artifacts around us. 

For this short paper assignment, you will collect two artifacts that you believe make claims about gender. [You may be using these artifacts for your Major Paper 1, so choose something you are excited about working with.] Please note that only one of these genres can be an advertisement or piece of music, as we have covered these in class. After collecting your artifacts, write a 2-3 page paper answering the following questions:

1. How did you come to choose these artifacts?

2. What are the denoted messages of each genre?

3. What are the connoted messages?

4. What are the dominant or preferred readings of the artifacts’ connoted claim? (one for each artifact)

5. What are possible negotiated readings of the connoted claim? (one for each artifact)

6. What are possible oppositional readings of the connoted claim? (one for each artifact)

Formatting:

Your written assignment should be 2-3 double-spaced pages in length with 1-inch margins and 12-point, Times New Romans font. Please remember to bring a copy of your artifacts to class to be attached with your SP 1.2. (See me if making a copy is not feasible.)

Outcomes:

*Please review the course syllabus for the “Late Assignment Policy.”

SURVEY:

	 “FIELD WORK: SURVEY”
DUE: 
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1. Conduct the attached survey on 10 randomly selected males aged 18-24. (No one from our class will count as randomly selected.) Then, conduct the attached survey with the same two artifacts on 10 randomly selected females aged 18-24.  To properly perform this survey, you will need to present to the surveyed individuals both of your collected artifacts and ask them the questions on the following sheet, making note of their responses. 

2. Use the primary data you have gathered, write a paragraph summarizing the findings of your survey. These findings may be useful for your MP 1.

Formatting:

Your written assignment should be no more than one double-page in length with 1-inch margins and 12-point, Times New Romans font. 

Outcomes:

1. In your opinion, what are the purposes of these artifacts?

2. Do you see any “hidden” messages or agendas?

3. Does this artifact say anything to you about gender?

4. If so, what?

5. What are the positive aspects of the artifact’s “messages?”

6. What are the negative aspects of the artifact’s “messages?”

	SHORT PAPER 1.2
“BITCH: AN

 INTERROGATION”

DUE: 
	


In class today we discussed Beverly Gross’ “Bitch” and the impact of common language (words and phrases) on perceptions of gender. Interestingly, “bitch” is a word used to describe both men and women in our current culture (though the term has different connotations with these usages). On pages 418-421, Gross interrogates ways in which this word has been infamously used between individuals in politics, literature, music, athletics, and more. 

For this short paper assignment, you will find either a conversation in the media in which the term “bitch” was used, or find some person in the media labeled a “bitch.” Next, you will interrogate this usage to discover:

What does “bitch” mean in this context/for this person?

Is sexuality linked to this usage? How so/not?

Is there a male equivalent of this usage? (Note: this question is still relevant if “bitch” in your example already refers to a specific male). Does the male equivalent have the same impact?

Be sure to quote from Gross’ piece and from your outside source (and INTEGRATE your quotes!)

Formatting:

Your written assignment should be 2-3 double-spaced pages in length with 1-inch margins and 12-point, Times New Romans font. 

Outcomes:

*Please review the course syllabus for the “Late Assignment Policy.” 

	SHORT PAPER 1.3
“GENDER RESEARCH”

DUE: 
	


According to Emily Martin, “culture shapes how biological scientists describe what they discover about the natural world” leading to a classroom situation wherein students learn “about cultural beliefs and practices as if they were part of nature” (Martin 479). We have discussed in class our initial reactions to Martin’s work. For this assignment, each of you will now examine at least one textbook (or another educational text dealing with human reproduction) and see for yourself if Martin’s claims seem legitimate. 

After locating and examining your text, consider Martin’s claims. Now write a letter to the editor of the text persuading the editor to either:

a. Revise the text given its male/female stereotypes (or potentially, lack thereof, if that is your stance)

b. Keep the text as it is (either because there are no stereotypes, or because they are not damaging, etc.)

*Either way, you should use at least two quotes from Martin to support your position.

This assignment requires persuasion, a skill we discussed in class on Tuesday. Consider the best methods to persuade: perhaps you quote Martin for ethos, or appeal to how a student might feel either empowered or disempowered by a text for pathos. There are also many ways to employ logos in your letter. Whatever persuasive tactics you choose, please include quotes (at least two) from your researched text that exemplify why/why not the text needs revision.

On a separate sheet of paper, please provide the title of the text, its author/editor, publication company, place of publication, date, and page numbers you are referencing (for instance, if you are looking at a particular chapter, the page number corresponding with that chapter). 

Formatting:

Your written assignment should be one to two single-spaced pages in length with 1-inch margins and 12-point, Times New Romans font. This should be in the format of a formal letter. Consider your audience when writing.

Outcomes:

*Please review the course syllabus for the “Late Assignment Policy.”

 ♂ / ♀                                             (DE)CONSTRUCTING          
                                                                   GENDER IDENTITY

DRAFT DUE: APRIL 29th   


    MAJOR PAPER 1

REVISION DUE: MAY 1st 

In class we have read and explored three texts: Anandi Ramamurthy’s “Constructions of Illusion: Photography and Commodity Culture,” Emily Martin’s “The Egg and the Sperm: How Science Has Constructed a Romance Based on Stereotypical Male-Female Roles,” and Beverley Gross’ “Bitch.” These texts involve distinct genres (photography in Ramamurthy, biological publications in Martin, and definitions/slang in language in Gross) that seek a similar end: unmasking or demystifying social constructions of gender identity. 

Using the ideas in these texts as a theoretical lens as well as scholarly sources of your choosing (we will discuss what “scholarly source” means in your library workshop), you will choose one of the two assignment prompts below:

Option 1: This prompt requires that you utilize the two artifacts you chose for your survey assignment and at least one outside scholarly source. Keeping in mind the implications about gender each artifact constructs, how the artifacts work together/distinctly to perpetuate social constructions of gender, and what is at stake for the audiences of these artifacts, please respond to one (or more) of the following questions. Remember that you want a narrow claim—try not to respond to all of the questions below if that jeopardizes your ability to generate a debatable, narrow claim.
· What does your own analysis and survey tell us about how your artifacts are interpreted by individuals in your general age group? In what ways might the messages of the artifacts work to direct or affect gender identity construction? 

· Are the directions for gender contained within your two artifacts useful? How? How are they not?  (consider your survey)

· How do (or don’t) the distinct genre forms of your artifacts further complicate the issue of social constructions of gender? (consider your survey)

Option 2: This option requires that you reflect the topic of social constructions of gender and generate your own line of inquiry exploring any of the following topics, which are very broad (and thus, you will need to narrow them). Since you will likely not be using your artifacts or survey, this option requires that you utilize at least two outside sources in addition to the course readings. Possible topics include relationships between social constructions of gender and:

--The Workplace
--Women’s / Men’s Health  --Education



--Domestic Violence
--Globalization


--Sexual Violence
--Athletics


--Property Ownership
--Politics


--A different topic of your choice (discuss with me prior to writing)

For all of these topics, keep in mind that you can argue for the utility, harm, benefit, etc. of such constructions, so long as you present a cogent argument with sufficient and persuasive evidence.

Targeting our outcomes:

For this paper assignment, your instructor and peers are your audience. Be sure to clearly articulate your complex claim and the stakes of your paper. Finally, consider how you will employ persuasive strategies in your essay most effectively.

Formatting:

Your paper should be 5-7 pages in length (page limit does NOT include your works cited page) with 1-inch margins and 12-point, Times New Romans font. You should use MLA format for both 

your in-text citations and your works cited page. Please bring 2 copies of your paper to class for peer review.

Outcomes:

CULTIVATING COMPLEX CLAIMS JOURNAL:

One aspect of your Major Paper 1 Assignment is based around understanding complex claims as a process of continual questioning and revision.  This assignment has been structured to require your claim to go through several stages of development.  In addition to the 5-7 page paper, I will be requiring an additional “Claims Journal” that documents the growth and progress of your claim as it develops over the course of your writing process.  This will occur in 4 stages.  Each of these stages represents a short write up that will be turned in to me for Participation points and will count as a part of the portfolio.
1. Topic and Research Proposal: 2 paragraphs – This is the most initial stage of your thinking.  In the first paragraph, tell me what your topic is and why you think it will yield an appropriate and interesting claim (you are not required to know exactly what that claim is yet).  Tell me any preliminary ideas or opinions you may have about your topic.  In the second paragraph, tell me how you intend to research your topic: what places you intend to visit, what fields you intend to search under at the library, and what other materials you might think would be interesting. 
DUE:

2. Claim Draft: 2 paragraphs – After you have gathered and looked at your sources, write two informal paragraphs 1) detailing your claim, and 2) a short list of the evidence that you have found that supports this claim.  Your claim can still be rather descriptive at this time. 
DUE:

3. Rough Draft: 1 paragraph – After you have worked some of your ideas out onto paper, go back and try to complicate your claim by looking at your evidence again.  What you are arguing?  What are the stakes of what you are saying?  Look at your individual points.  Do any of them make claims that are more complicated than the one you are concluding on?  Look at your conclusion.  Is it ambivalent?  How can you make it stronger?
DUE:

4. Final Draft: 1 paragraph – After your paper has reached its final stage, write me a separate paragraph detailing the evolution of your claim.  What have you learned?  Here is the trick: if your claim has not changed/gotten more specific/gained stakes/gained complexity over the course of your writing process; if you haven’t learned anything in the process of researching, reading, and writing, than your claim is probably not interesting or complex.  Tell me how your claim is argumentative and why it represents several layers of thought and development.  
DUE :

To facilitate your success in this process, I will be making myself as available as possible to you over the next few weeks.  PLEASE, come and discuss your topics and claims with me.  I understand how difficult this process can be.  Email, make appointments—whatever it takes!! 

Example 3: Chelsea Jennings
The following assignment sequence represents a rhetorical approach to teaching college level writing in that the subject matter for all written assignments is, in varying degrees, how writing functions to organize community activity, circulate ideological assumptions, and normalize certain forms of discourse while displacing others.  Quite unlike the previous example, this sequence begins with the reading of a social scene in which writing, and genre particularly, has a large role.  Although readings from the textbook could easily supplement this sequence, students are encouraged to identify genres that they are interested in analyzing and eventually producing.  The rhetoric section of Situating Inquiry, especially Chapter 4, “Writing for Rhetorical Situations,” and Chapter 6, “Conducting Research as Inquiry,” compliment this sequence nicely as they deal explicitly with conventions and the relationships between conventions and rhetorical situations as well as with methodologies for observing and making arguments about social scenes.  This sequence is meant to span an entire quarter.  The overall topic for this instructor’s course was genre; this sequence sustains this topic through observation, analysis, argument, and production of one or more genres of the student’s choosing.

Sequence 1:

Paper #1: Scene Observation

ASSIGNMENT OVERVIEW

Today in class, we discussed the relationships between scenes, situations, and genres. In this context, we also discussed how a scene might be observed, and how observing a scene can give us clues about the genres that appear in that scene. Now it’s time to jump in, and practice examining some of the many scenes that surround us.

Your task is to observe a scene and write a 2-3 page description of that scene. This means that your paper should describe 1) the scene in general, 2) the situa tions in the scene, and 3) the genres present in the scene.
The scene you choose could be a different class as UW, a student group meeting, a coffee shop, a restaurant, a workplace, or any scene that’s readily accessible where your presence wouldn’t be an intrusion. 

Be sure to bring a notebook, and take plenty of notes about the scene (you will need to turn these in with your paper). If there are pieces of writing in any genre that you can take away from the scene (a flyer, a menu, a syl labus, a business card, etc.), please do so. It will help you when you go to write your paper, because it will give you a text you can directly refer to! When you turn in your paper, please attach your observation notes and any “artifact” pieces of writing that you found (photocopies are fine). 
The only other stipulation for this paper is that you honor the Known-New Contract in your writing. Make sure that a reader who is unfamiliar with this scene and/or the writing assignment could make the necessary connections between clauses, sentences, and paragraphs. Please note the detailed expectations below. 
WHAT YOU’LL NEED TO TURN IN 

A 2-3 page, correctly-formatted paper describing the scene you’ve chosen

Your observation notes (stapled directly to the back of the paper)

Genre artifacts, or photocopies of artifacts (stapled directly to the paper, following your notes)

EXPECTATIONS

The paper honors the Known-New Contract, making explicit, coherent connections for the reader. 

The observation is based on the textbook’s guidelines for observing scenes, and includes information about the scene, situations, and genres.

The paper follows the course formatting guidelines, and includes a paper, observation notes, and artifacts.

Paper #2: Genre Analysis

ASSIGNMENT OVERVIEW

In class yesterday, you were asked to examine a piece of writing for its rhetorical strategies, and draw conclusions about the scene surrounding that piece of writing. Now you will be expanding the scope of your analysis, and using some of the skills you’ve developed to perform a genre analysis. 

Instead of looking at a specific piece of writing to determine the surrounding scene for that specific piece of writ ing, you will be using two pieces of writing in a certain genre to make an argument about what some of the larger constraints and expectations of that genre are, and what these patterns reveal about the scene of each piece. Your paper should be 4-5 pages in length.
Your evidence will be the two texts that you choose, which you can quote, paraphrase, and describe. Focus on how the rhetorical choices in the two texts are similar, and how they are different—What elements of the genre seem to be a requirement, and what elements seem more flexible? What does this tell you about both the specific pieces you’ve chosen, and the genre in general?

EXPECTATIONS

The paper demonstrates a thorough understanding of the characteristics of the genre being analyzed.

The paper honors the Known-New Contract, and has a strong, logical organizational structure.

The evidence you’ve assembled includes detailed examinations of the texts you are discussing.

The paper is at an appropriate register. 

Paper #3: Genre Critique

ASSIGNMENT OVERVIEW

In your most recent paper, you were asked to analyze two pieces in a certain genre to determine what the expectations and constraints of that genre might be, and how the selected pieces are operating within those constraints. In doing so, you most likely began to examine the ideological underpinnings of that genre—Who it is meant to serve, and what information it can and cannot adequately convey.

Now your task is to choose a genre (one you have worked with previously, or a new genre that in terests you) and perform a critique of that genre.  You will need to find two examples from your genre to serve as textual evidence for your paper, and create an arguable claim about the possibilities and limits of that genre. 

REMEMBER YOU ARE CRITIQUING THE GENRE AS A WHOLE, NOT THE SPECIFIC PIECES.

EXPECTATIONS

The paper demonstrates a thorough understanding of the characteristics of the genre being analyzed.

The introduction is engaging and specific, and sets up appropriate expectations for the paper. 

The paper is organized effectively.

The paper is at an appropriate register, honors the Known-New Contract, and uses active and pas sive voice appropriately.  

Paper #4: Argument

ASSIGNMENT OVERVIEW

This past week, we discussed some of the fundamentals of argument, including evidence interpretation and claims. Now your task is to apply these skills by creating an argument about genre. The following are suggestions for possible topics that will allow you to create a complex claim that deals with the course content:

1. Choose one of the transgeneric pieces we examined in class. How is this piece making use of different genres? What effect does this have on the piece as a whole? Why do you think the author chose to mix genres in this way?

2. Choose a genre that has both an print and web-based form. Do you think the web-based form makes the print form obsolete? Do you think the web form has (or will) change the print form? Is this positive or negative?

3. Choose a genre that you believe could benefit from being changed. What aspects of the genre do you think should be altered, and why? How would you go about changing this genre?

For each of these topic suggestions, my one stipulation is that you choose a DIFFERENT genre than you have worked with in past papers. 

EXPECTATIONS

    The paper is 5-7 pages in length.

The paper has a clear, complex claim.

The paper includes evidence, which is interpreted for the reader.

The paper demonstrates a thorough understanding of the characteristics of the genre(s) being analyzed.

The introduction is engaging and specific, and sets up appropriate expectations for the paper. 

The paper is organized effectively. 

The paper is at an appropriate register, honors the Known-New Contract, and uses active and pas sive voice appropriate.

Sequence 2:

Paper #5: Project Proposal

ASSIGNMENT OVERVIEW

In order to frame your thinking about this project, you will first be required to submit a proposal. For this part of the project, I will be your audience, and your overall goal is to convince me that your project presents an effective way of reaching your chosen audience through a particular genre and publish ing venue.
Your proposal will involve the following:

Statement of objective (1-2 pages)

Audience analysis (1-2 pages)

Publishing venue analysis (1-2 pages)

STATEMENT OF OBJECTIVE 

What are you trying to achieve through this project? This section presents an overview of your scene, topic, genre, audience, and publishing venue. It should give a comprehensive context for your piece, and include the stakes (why this project matters), and why it is important for you to undertake the project. 

This section of your proposal should make a convincing argument about why this project is important for you to complete. 

AUDIENCE ANALYSIS

Once you’ve determined what scene you’d like to respond to, you’ll need to get to know the audience you’re targeting. What age group are they in? What are their interests? How do they typically get their information? Once you’ve determined what your audience is like, what rhetorical strategies will you use to target them?

This section of your proposal should make an argument about why those rhetorical strategies are appropriate for your audience. 

PUBLISHING VENUE ANALYSIS 

In order to make the link between your genre piece and your audience more literal, you’ll need to determine what “publishing” venues are appropriate to reach your audience. How do the authors of different genres in your scene reach their audience? Through the newspaper? Putting up flyers? Word of mouth? Speeches? Song lyrics? The radio? Film screenings? Leaving brochures in an office or a coffee shop? Posting a web page? Sending a message out on a listserv? 

This section of your proposal should make an argument about why this publishing venue is the best way to reach your chosen audience through your chosen genre. 

Due Date: Peer Review - May 1, 2007 

Final First Draft - May 3, 2007 

Paper #6: Genre Piece

ASSIGNMENT OVERVIEW

For this portion of the final project, you will be carrying out what you’ve outlined in your proposal. The goal here is to produce an effective piece of writing that can reach your audience through your chosen publishing venue. 

You are encouraged to subvert the expectations of your genre if you believe that this will make your genre piece more effective. If you choose to do so, keep in mind that your piece will still need to be recognizable as the genre you chose. You will also need to be able to justify your choice to subvert the genre expectations in your analysis paper. 

EXPECTATIONS

Your genre piece demonstrates a thorough understanding of the genre in which it is written.

Your piece uses rhetorical strategies appropriate to your genre and proposed audience. 

Your piece is presented (visually or orally) in a manner appropriate for the genre and audience. 

Paper #7: Genre Piece Analysis

ASSIGNMENT OVERVIEW

Now that you have completed your genre piece, your task is to make an argument about how your piece is using rhetorical strategies to effectively reach your audience. 
Your analysis paper should be 5-7 pages long, and demonstrate an understanding of the various aspects of writing we’ve been addressing this quarter (see detailed expectations below). 
Perhaps the hardest part of this assignment will be to go beyond describing your rhetorical choices to sincerely analyzing them. The following questions are a good place to start in terms of engaging with your genre piece: 

What opportunities did this genre provide you with? How did you capitalize on these?

What limitations did you discover while working? How did you address those limitations in the final product?

What factors influenced your choice of audience and/or publishing venue?

What rhetorical strategies did you consciously make in order to reach your audience? 

What rhetorical strategies did you make unconsciously, and realize later? How do these choices relate to our study of genre?

Feel free to use the first person (“I”) in your paper when necessary, but keep in mind that using the first person is sometimes a shortcut and shuts down deeper analysis. Please examine your use of the first person to ensure that it adds to the paper. 

EXPECTATIONS

The analysis paper demonstrates a thorough understanding of the genre discussed.

The paper effectively analyzes the rhetorical strategies of your genre piece, including the text and its presentation.

The paper includes evidence, which is interpreted for the reader.

The introduction is engaging and specific, and sets up appropriate expectations for the paper. 

The paper has a clear, complex claim.

The paper is organized effectively. 

The paper is at an appropriate register, honors the Known-New Contract, refrains from using judgmental and emotive language, and uses active and passive voice appropriately. 

Due Date: May 16, 2007 

Final Genre Project

ASSIGNMENT OVERVIEW

Your final project is to do an in-depth study of a particular scene, genre, and topic, in order to produce a piece (or pieces) of writing in your chosen genre that will target a specific audience. You will also be required to determine what “publishing” venue will be appropriate to reach your audience using your genre. After your genre piece is produced, you will write a paper analyzing the purpose and effectiveness of the rhetorical strategies that you have used.

The project consists of four parts, completed in the following order:

A proposal detailing the scope of your final project

A piece of writing in a genre of your choice

A 5-7 page paper analyzing your piece of writing

An informal presentation explaining your project to your classmates

Each of these elements will be explained in greater detail in separate assignment sheets in this packet.

1. Brainstorm possible scenes, topics, and genres. At this point, they do not need to relate to each other.

2. Look at the scenes, topics, and genres you’ve developed, and pick a few that seem the most interesting and “do-able” to you. If you’ve chosen a topic, brainstorm particular scenes and genres. If you’ve chosen a scene, brainstorm possible genres and topics. If you’ve chosen a genre (you’ve guessed it!), brainstorm possible topics and scenes. This may require some research or informal interviewing.

3. Decide on a genre, topic, and scene. Then do some “research” into the audiences that are associated with this genre, topic, and scene. 

4. Determine what “publishing” venues are available to target this audience. 

Keep in mind that there are a variety of media that incorporate written texts: Music scenes, for example, involve song lyrics, album notes, concert flyers, etc. Visual art exhibits in galleries or museums often include artist statements, descriptions of individual pieces of art, promotional materials, and coffee-table books about the exhibit. Business letters often appear on letterhead, and may be accompanied by brochures and/or business cards. Poetry submitted to a literary magazine is often accompanied by a cover letter, but also may be read aloud at an open mic.  

THINK OUTSIDE THE BOX!

Potential Assignments

Below is a list of general types of assignments you can compose and students can respond to as they work toward creating a portfolio of written work to fulfill the outcomes for the course. Beneath the name of each assignment are key elements from the Outcomes Statement for English 131 that the assignment targets. Note that the assignment descriptions are purposely brief. To successfully use these assignments in your class, you will need to write a full assignment prompt (including expected length, due dates, the specific nature of the assignment, and expectations for students) and distribute the assignment to your students. Modification of these assignments in large or small ways is encouraged, as is producing other types of assignments that will enable your students to meet the course outcomes.

Major Paper Assignments

Major Paper Assignment: Revising for a New Audience

Possible Outcomes: 1, 2, 3, 4

In this major paper assignment, students are asked to write an argument-based paper relating to the reading(s) and topics in the course, then to revise that paper for a different audience. Audience here could be thought of in multiple ways (a different person? a different group? a different culture?). This could take the form of revising for an audience in a different academic discipline, or revising both audience and genre for a community outside of the university. This would entail previous short assignments involving researching various disciplines to learn what questions, genres, and rules writers work with. The focus of this assignment is on comprehensive revision, meaning that students would make substantial changes to such things as the questions motivating the paper, the approach, the overall structure, the writing, and what counts as evidence. 

Major Paper Assignment: Using Interview or Survey Data

Possible Outcomes: 1, 2, 3, 4

In this major paper assignment, students are asked to return to previous assignments in the sequence to produce a new, comprehensive, argument-based paper. Students need to have written both a critical analysis of a reading assignment and conducted interviews or surveys (Catalyst’s WebTools are good for the latter) earlier in the sequence. In the assignment, students create an argument using both the reading(s) and data they have gathered on the topic. 

Major Paper Assignment: Research Paper

Possible Outcomes: 1, 2, 3, 4

In this major paper assignment, students use their research skills (both online and with library materials) to research a topic closely related to the main reading for the sequence. For instance, students reading Stein’s “Passing Likeness” might research another historical or cultural event and its representation. Research papers should not be so focused on research that they do not involve complex arguments; instead, students should use research to allow them to develop their ideas on the topic. This type of major paper could be enhanced to involve revising for different academic audiences. A library orientation is suggested for this type of major paper assignment.

Major Paper Assignment: Focused Question and Application

Possible Outcomes: 1, 2, 3, 4

This might be the most common type of major paper assignment—one that asks students to respond to a focused question and apply key concepts from the reading. For instance, if students read “Panopticism,” they might be asked to answer the question, “How can Foucault’s ideas be used to make sense of a particular educational setting?” Students would then apply some of Foucault’s ideas (discipline, control, power, surveillance, etc.) in answering that question. Students reading “Handicapped by History” might be asked to explore one of their own textbooks in a way informed by Loewen’s readings and concepts. In this assignment, students are asked to develop an original claim, work with evidence, revise, etc. Note: a challenge of this type of assignment can be getting students to go beyond simply and uncritically applying the concepts from the reading.

Short Paper Assignments

Short Paper: Reading Response

Possible Outcomes: 1, 2

Reading response papers are typically opportunities for students to summarize all or part of a text (particularly if the reading is long) and respond critically to one or two specific features or sections. These short papers (often 1-2 pages) can be used to respond to a reading in the class and, thus, prepare students for in-class discussion, or reading response papers can be required for outside sources students will use in their major paper assignments.

Short Paper: Textual Analysis 

Possible Outcomes: 1, 2, 3

In this short paper, students are asked to focus on a particular aspect or feature of a text and analyze the argument, ideas, use of evidence, or other critical features. Note that the text could be written, visual, or both—an advertisement, say, or a film. As students often struggle with complex analysis, this type of short paper would help them develop complex ideas about a text.

Short Paper: Analysis of Rhetoric and/or Rhetorical Situation

Possible Outcomes: 1, 2, 3

This short paper shares a number of qualities with reading response papers, but is geared more toward having students focus on the language and rhetoric of a text, exploring what we can learn about the writers, readers, and situation of which that text is a part. This type of work involves detective work. For instance, students might isolate particular phrases and references in Stanley Fish’s article to determine Fish’s values, what he expects his readers to know and care about, and the key features of the conversation Fish is responding to.

Short Paper: Close Reading 

Possible Outcomes: 1, 2

In this short paper, students are asked to closely examine and analyze a sentence or short passage from a complicated reading. Such a paper would probably begin with close scrutiny of the sentence or passage itself, then move to make connections between the sentence or passage and larger aspects of the text. Students then move to arguing for the significance of both the passage and their analysis. Attention to language, sentence type, and the use of evidence can be valuable here.

Short Paper: Dialogue between Texts/Authors 

Possible Outcomes: 1, 2, 3

This type of assignment is used in various ways and is geared toward having students explore and analyze how ideas are debated in academic discourse. In this paper, students become part of this conversation, inquiring into, for instance, how Ramamurthy and Fish see the meaning of texts as determined quite differently. Alternatively, students could put a reading from the course into conversation with an outside reading. In papers like these, students are encouraged to focus mainly on ideas (culture, texts, or representation, say), or to focus on the types of arguments made by the two authors and how those arguments are presented (in terms of language, style, genre, etc.).

Short Paper: Analysis of Argument

Possible Outcomes: 1, 2, 3

This short paper is a lot like other reading response papers, but focuses exclusively on the argument(s) in a text. Students are asked to describe the argument—identifying the main claims, subclaims, types of evidence, use of concessions, and warrants. Or students are asked to visually represent the argument, using boxes and connecting arrows, say. For extremely complex readings with multiple arguments, students might be asked to analyze just one argument in the piece and then present that aspect to other students in the class.

Short Paper: Analysis of Genre(s)

Possible Outcomes: 1, 2, 3

Genre analysis can take several forms, all of which are aimed at getting students to be more aware of the larger contexts texts are part of. Students might analyze the genre of the book review, say, identifying key features of that genre and inquiring into what larger purposes and social structures the genre serves and represents. After analyzing such a genre, having students participate in that genre can be a way to utilize their knowledge in powerful ways. 

Short Paper: Analysis of Multiple Audiences about a Single Incident

Possible Outcomes: 1, 3

One way to teach students to be increasingly aware of the strategies writers use in different rhetorical situations is to have them produce different responses to a single incident. For instance, students could write short emails about the writing they do in their courses to a parent, friend, and as a letter to the editor of the Daily. This exercise would be followed by a short paper analyzing variations in language, style, structure, and ideas in their responses or those of other students.

Short Paper: Analysis of One Audience About Different Incidents

Possible Outcomes: 1, 3

This assignment is similar to the one above, but targets how content and genre (not just audience) determine a lot about how writers compose and present information. Here, students are asked to write to the same audience (a parent or family member, say) about various events at the UW. For instance, students might be asked to write a letter about having broken their foot, an email apology for doing something bad, and a note arguing that the family member should read an article from the class. This exercise would be followed by a short paper analyzing differences between the texts.

Short Paper: Dialectic Essay 

Possible Outcomes: 3

One way to encourage students to develop complex thinking and writing is to have them write a formulaic short essay that embodies a dialectic. This means that they write from at least two points of view and develop a complex synthesis of those points of view at the end. In such an essay, students would: 1) argue on behalf of a prompt you give them, 2) argue against that position (citing evidence), and 3) conclude by synthesizing between the two points of view. (Note that a dialectic essay of this kind is required in the MCAT.)

Short Paper: Personal Essay

Possible Outcomes: 1

While personal writing has been one of the more hotly contested topics in the field of Composition, your students may benefit from writing a short personal essay as part of one of your assignment sequences. If students were reading Loewen’s article, for instance, they could write a short piece reflecting on their own experiences with high school history courses. This would give students a text (of their own creation) to compare with Loewen’s argument. Alternatively, students might benefit from writing about their own cultural background (or other cultural knowledge that they have) if your major paper assignment asks them to explore cultural identity. But be careful: personal writing can be extremely hard to assess, and students who have experienced severe abuse and/or trauma may take this as an opportunity to write about it, putting you in a difficult position as an instructor.

Activities

Activity: Class Discussion

Possible Outcomes: 1, 2, 3

Class discussion can be used to support and inform student work at any stage of an assignment sequence.  (See Chapter 7 for more detailed treatment of class discussion.)

Activity: Group Work

Possible Outcomes: 1, 2, 3, 4

Having students work in groups can be a very effective way to get them to explore multiple points of view on a subject, to understand and apply a reading more fully, to see connections between ideas, to scaffold class discussion, and to work toward greater complexity in their writing. (See Chapter 5 for more about designing group work activities.)

Activity: Peer Review

Possible Outcomes: 1, 2, 3, 4

Peer review sessions can be orchestrated in numerous ways—using writers’ memos, formal rules for response, or informal written comments on the back of each essay. In peer review sessions, students both respond to texts and use feedback from their peers to revise their own papers. (See Chapter 5 for more on using peer review.)

Activity: Writing Conferences

Possible Outcomes: 4

Writing conferences can also take numerous forms and happen at different stages in the writing process. Early conferences might focus on developing an argument, while later conferences would likely focus on revising that argument, working more effectively with texts, making the stakes of the argument apparent, and beginning to edit. (See Chapter 7 for more on conferencing.)

Activity: Writing Center Visit(s)

Possible Outcomes: 4

Some of your students will not be able to get a 2.0 without regular visits to a campus writing center. Such visits can be required by you and something you assess at the end of the quarter (as part of the participation grade or as part of a major paper assignment). In these visits, students can focus on a range of tasks, from generating ideas to revising in order to create argumentative papers that matter in the academic context.

Activity: Editing Workshop

Possible Outcomes: 4

While seldom a focus of most writing classes, you can devote class time or particular assignments to editing. Here, students would focus on correcting errors in grammar, punctuation, and mechanics that interfere with reading and understanding the writing.  (See Chapter 6 for more on grammar and editing.)

Activities, Outcomes, & the Textbook

In order to lead students through the types of assignments and activities listed above, it is important to consider how each assignment or activity needs to be scaffolded. Letting the outcomes drive both your sequence design and your assignment design helps ensure that students are prepared to not only write each major paper assignment, but also to compile their final portfolio and effectively argue how they’ve demonstrated each course outcome in the critical reflection. We will briefly connect some of the practical reading, research and writing tasks with the outcomes that call for them. Under each outcome are examples of tasks that you could incorporate into a more fully developed assignment, assignment sequence, or in-class lesson. Of course, these are not all the possibilities, but hopefully these ideas can guide you towards developing the assignments you are most comfortable with and most invested in exploring with students. In addition, we have included the section(s) from Situating Inquiry that are applicable for each learning goal.

Outcome 1: To demonstrate an awareness of the strategies that writers use in different writing contexts. 

· Explicit reflection on students’ own strategies throughout the quarter

· Writing journals

· Reflection memos accompanying assignments

· Daily/weekly end of class reflections on lessons learned

· Writing in different genres

·  “Introduction: Developing Rhetorical Sensitivity”

· “Chapter 3: Analyzing Rhetorical Situations

· ”Chapter 4: Writing for Rhetorical Situations”

· “Chapter 8: Understanding Academic Audiences and Assignments”

Outcome 2: To read, analyze, and synthesize complex texts and incorporate multiple kinds of evidence purposefully in order to generate and support writing.

· Annotating

· Summarizing

· Close reading

· Critical reading/Reading against the grain

· Reading rhetorically

· Applying theoretical concepts

· Quote integration

· Observing, making surveys, and conducting interviews 

· Developing research questions

· Identifying “conversations” to enter

· Complicating readings through new evidence

· “Chapter 1: Strategies for Critical Reading”

· ”Chapter 2: Reading Rhetorically”

· “Chapter 5: Starting Research and Finding Sources”

· “Chapter 6: Conducting Field Research”

· “Chapter 7: Evaluating Sources and Taking Notes”

Outcome 3: To produce complex, analytic, persuasive arguments that matter in academic contexts.

· Understanding argument versus opinion

· Making concessions and counterarguments 

· Complicating claims through increased and diversified forms of evidence

· Examining assumptions

· Introductions

· Conclusions

· Paragraph development as it follows a line of inquiry

· Adding stakes—the so what?

· ”Chapter 4: Writing for Rhetorical Situations”

· “Chapter 9: Understanding Academic Argument: An Overview”

· “Chapter 10: Structuring Arguments”

Outcome 4: To develop flexible strategies for revising, editing, and proofreading writing.

· Reflective memos

· Writing Center visits with reflective write-ups

· Rhetorical grammar exercises 

· Peer review

· “Chapter 11: Strategies for Managing the Revision Process”

· “Chapter 12: Strategies for Revising Style and Structure”
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