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The majority of a student’s grade for English 131 (70%) is determined by a portfolio, consisting of a critical reflection, a selection of three to five smaller assignments, and one of the two main papers completed in the two assignment sequences. While students are required to include drafts of all their work done over the quarter, they will determine which major paper and smaller assignments will be evaluated and explain their choices in the critical reflection.  The remaining 30% of the grade is determined by participation.

In addition to reviewing the rationale for using portfolios in English 131, this chapter will detail how to instruct students in compiling their portfolios throughout the quarter, as well as how to evaluate portfolios and participation to determine students’ final grades.  

The Philosophy behind Portfolio Evaluation
“In the end, the satisfaction of having done our best, and the proof of that labor, is the one thing we can take into our grave.” — Raymond Carver

The philosophy behind portfolio grading in the Expository Writing Program is captured in three words: COLLECT, SELECT, and REFLECT.

· Collect: Over the quarter, students work on two assignment sequences—a sequence consists of several “short” papers (generally one to three pages in length) that provide an opportunity to practice and build the skills they will need in order to successfully complete a “major” paper (of five to seven pages). 
· Select: Out of all the assignments completed during the two sequences, students then select from these assignments (three to five short papers and one major paper) to be assessed in the portfolio. 

· Reflect: In their reflection for the portfolio, students assess their own writing in terms of the course outcomes. Students develop their meta-cognition—which has been shown in the research in composition studies to be a skill that transfers to new writing situations—by reflecting on how the selected writing assignments demonstrate their successful enactment of the course outcomes. 

The best reason to use portfolios in the writing classroom is consistency with our other practices. If we teach in a process-based classroom, in which revision is emphasized, then we present our students with a contradiction if we grade individual papers. Portfolios honor process and revision. Additionally, our students would be likely to receive grades that do not reflect their development over the course of a quarter. For instance, if a student received a 2.5 on the first paper and 4.0 on her second paper, her average would be 3.3. But doesn’t the grade on the second paper suggest that she has come much further in her ability to demonstrate the outcomes? (Though you can focus on what you have taught “so far” when grading, this is often difficult.) By grading primarily on what a student can do at the end of the quarter, we avoid penalizing them for what they weren’t yet able to do at the start of the quarter.  Another reason for using portfolios is the opportunity portfolios provide for students to reflect on and assess their performance in light of established learning outcomes; such self-reflection is a crucial part of one’s ability to write effectively in various contexts. A final reason for using portfolios has to do with our role as coaches rather than as evaluators. Most writing teachers prefer to function as coaches, as Peter Elbow calls it. Judging is deferred in portfolio evaluation and is replaced by guidance and critical feedback. 
Building the Portfolio: What Does It Include?
Most portfolios have three basic parts: (1) a critical reflection, in the genre of a reflective cover letter (for paper portfolios) or reflective web essay (for electronic portfolios), that describes and presents how the students’ self-selected work demonstrates the course outcomes; (2) the selected papers the student is submitting for final evaluation (although you don’t have to make revisions of all papers mandatory, students will need to understand that a paper in its original form probably won’t get them the grade they are after); (3) all other sequence-related work done for the course. The principles of selection and quality should guide the student’s construction of the portfolio.
The Critical Reflection

In a portfolio cover letter (for paper-based portfolios) or reflective web essay (for ePortfolios), students use the writing they’ve done throughout the quarter as evidence for arguing how they understand and can perform the course outcomes. The language that students use will come from the course outcomes; without this language students will not know what they are meant to demonstrating. In this reflective piece, students show they have a self-awareness of their writing, and that they know when and why they are choosing certain strategies. This type of knowledge awareness, often called “meta-cognition,” is integral to students being able to carry what they’ve learned in your course into other writing situations they may encounter. 
In order for students to be ready for the tasks involved in the final portfolio, and the critical reflection in particular, they need opportunities for self-reflection throughout the quarter. We strongly recommend that you plan opportunities for your students to reflect on their successes and failures in relation to the outcomes often and in writing. Reflection is not a transparent task that students will be able to do without instruction and in only one or two nights just before the final portfolio is due. Reflections that punctuate the quarter can serve as the basis for their selections and their explanations in the final reflection; the students will be grateful to have had the time to practice, and your final grading will go more smoothly because students will be more adept at producing what you are asking of them.
Justifying Portfolios: How to “Sell” Them to Your Students
Initially, students will complain mightily about not receiving any grades until the end of the quarter. Nonetheless, once they understand it is to their advantage to suspend grades until they have had an opportunity to revise on the basis of the entire course, they relax and do the work. Most research has found that students complete more substantial revisions for a portfolio than they do on individually graded papers. Once students receive detailed comments from their peers and from you, they are often relieved to set aside grade worries.

To reiterate, here are some points that you can tell your students that will help them adjust to and understand the importance of using portfolios in 131:

· By using the portfolio, you are grading students on what they can do at the end of the quarter rather than the beginning.

· By not worrying about grades on each paper, students will have a chance to relax and take risks that they may not otherwise take. This will inevitably result in better writing.

· Your students WILL receive feedback from you, so they will have some idea about the areas that need improvement. Personal and insightful comments from you can be even more indicative of how they’re doing than a letter or number grade.

· As noted earlier, we will be holding a portfolio “norming” session in the fall to allow instructors to grade consistently across 131 sections. You can, for example, see how other instructors would grade a portfolio you were considering to be very strong. If you give your students grades throughout the quarter, and it turns out that you were a much more generous grader than your fellow instructors and feel that you should modify your grades accordingly, your students will be very upset.  

If you “sell” the portfolio system at the beginning of the quarter, many students do get to feel comfortable with the system and can focus on their process and progress rather than their grades. In her 2002 study of 131 student evaluations, Amy Vidali found that only 2.5% of students felt that the lack of grades during the quarter detracted from their experiences in 131. If you do have anxious students, there are a few ways you can address them, beyond the three points above:

· Since revision is a major component of the outcomes, and therefore a major part of their final grade, there is no way you will be able to predict their grade until they turn in their portfolios.

· You can give them information about their participation grade, and even a specific participation grade if they so insist.

· You can tell students that if you feel they are in danger of failing (1.9 or lower) by the final week of the add/drop period (if, for example, they have missed a large number of classes and work), you will let them know in time for them to drop the class.
Grading the Portfolio

 “Not everything that can be counted counts, and not everything that counts can be counted.”      
— Albert Einstein

Because students submit their work as a culmination of the entire quarter’s work and not as separate essays, and because students’ critical reflections will address the work of the quarter as a body of work, showing how the selected portfolio corresponds to and demonstrates the learning outcomes in the course as a whole,.instructors should respond to the portfolio as a whole rather than grade individual assignments that are then averaged In other words, the grading of the portfolios is holistic. 

Another reason for not giving students a provisional grade on their drafts has to do with the effects such a practice might have on you as an evaluator of that student’s work. Once you categorize the student as a 3.3 writer (B+), for example, you may tend to stick with your original judgment. As a consequence, your student may intuit that s/he already has a grade slot and won’t try to improve. Alternatively, the student who receives an early 3.7 (A-) may conclude that s/he doesn’t need to revise at all.

Though you will likely have responding to drafts down pretty well by the end of the quarter, you will eventually face a new challenge: assigning grades to the portfolio and to students’ participation. What follows is the portfolio-grading rubric we use to evaluate student portfolios. It can help students evaluate their own work, help you assign grades, and provide some feedback for students regarding what the number grades mean.

The portfolio evaluation rubric is used as an assessment tool for both the critical reflection and the selected papers. Using the rubric, instructors assess students on their development and acquisition of skills (the outcomes) at the end of the quarter, rather than at the beginning. Even though students are not given grades on their paper drafts throughout the quarter, they do receive extensive feedback on these drafts, so they have some idea about the areas of their writing that need improvement. As mentioned earlier, feedback on the drafts generally takes the form of reader-response and coaching comments. Judging comments can also be included, but these comments are not connected to a particular grade. In this way, portfolios are effective in emphasizing revision as an important part of the writing process. 

Portfolios most closely resemble a form of assessment that allows for and embodies social constructivism—that is, that writing is situated and must be contextualized. Students create their own context for the work in the portfolio because they get to shape their analysis of the assignments (i.e., the context in which they understood the assignment) in their reflection. Further, portfolios respond to the uneven development of individual student learning because assessment doesn’t take place until the end of the quarter (see Carroll).

The portfolio represents 70% of the student’s course grade. Students do not receive composition credit for the course if they receive below a 2.0. The average grade is a 3.2.
Portfolio Rubric

Outstanding Portfolio 3.7-4.0

This portfolio exhibits outstanding proficiency in all outcomes categories—academic argumentation, purposeful use of texts, rhetorical awareness, and revision, editing, and proofreading—outweighing its few weaknesses. The critical reflection clearly indicates which items in the portfolio demonstrate the course outcomes, and makes a compelling argument for how they do so. In so doing, it displays thorough and thoughtful awareness of the writer’s own writing, using evidence from the course outcomes, assignments, self-assessments, peer responses, and teacher responses by quoting or paraphrasing from these materials in support of its argument. The selected major paper and shorter texts offer an outstanding demonstration of all the course outcomes through a very highly proficient and skillful handling of the traits associated with them. The outstanding portfolio will likely demonstrate some appropriate risk-taking, originality, variety, and/or creativity.

Strong Portfolio 3.1-3.6

The strong portfolio exhibits strengths clearly outweighing weaknesses, but may show somewhat less proficiency in one or two of the outcomes categories, perhaps strong in academic argumentation, purposeful use of texts, and rhetorical awareness, but slightly less in revision, editing, and proofreading. The critical reflection clearly indicates which items in the portfolio demonstrate the course outcomes, and makes an effective argument for how they do so. It also displays thoughtful awareness of the writer’s own writing, using evidence from the course outcomes, assignments, self-assessments, peer responses, and teacher responses by quoting or paraphrasing from these materials in support of its argument, but may not present as clear an argument for the choices as the outstanding portfolio. The selected major paper and shorter texts, although slightly less consistent in demonstrating the course outcomes, nonetheless offer a strong demonstration of effectiveness in many traits associated with the outcomes, handling a variety of tasks successfully. This portfolio engages the material and follows the assignments given, but may risk less than the outstanding portfolio.

Good Portfolio 2.5-3.0

The good portfolio also exhibits strengths outweighing weaknesses, but may show less strength in two of the outcomes categories, perhaps strong in academic argumentation and purposeful use of texts, but less so in revision, editing, and proofreading and rhetorical awareness. The critical reflection indicates which items in the portfolio demonstrate the course outcomes, and makes an argument for how they do so, although the argument may display less thoughtful awareness of the writer’s own writing by using less evidence from the course outcomes, assignments, self-assessments, peer responses, and teacher responses in support of its argument. The selected major paper and shorter texts effectively demonstrate the course outcomes, but with less proficiency and control. The portfolio usually will not display the appropriate risk-taking and creativity of the strong and outstanding portfolios.

Acceptable Portfolio 2.0-2.4

The acceptable portfolio is competent, demonstrating that the course outcomes are basically met, but the traits associated with them are not as fully realized or controlled. The writing can succeed in the academic environment. The strengths and weaknesses are about evenly balanced, but should be slightly stronger on academic argument and purposeful use of texts, as these represent key facets of academic writing. Some parts of the selected texts may be underdeveloped, too general, or predictable, or leave parts of the outcomes unconsidered. While demonstrating knowledge of conventions, this portfolio typically will not display rhetorical awareness or control over revision, editing, and proofreading. The critical reflection indicates which items in the portfolio demonstrate the course outcomes, but may not make as effective an argument for how they do so, one based in evidence from the course outcomes, assignments, self-assessments, peer responses, and teacher responses. There may be moments of excellence, but in general the portfolio simply meets successfully the demands of the course outcomes.

Inadequate Portfolio 1.0-1.9

A portfolio will be inadequate when it shows serious deficiencies in three of the four course outcomes, especially in academic argument, purposeful use of texts, and revision, editing, and proofreading (for example, revision is limited to correcting grammar or to adding or deleting sentence and phrase level changes.) Alternatively, this portfolio may be error free, yet does not adequately demonstrate the other outcomes. The critical reflection will be brief and may not indicate which items in the portfolio demonstrate the course outcomes or make an effective argument for how they do so. The portfolio indicates that the student may need more time to be able to handle the demands of both academic reading and writing as characterized in the course outcomes and associated traits.

Incomplete Portfolio 0.0-0.9

The incomplete portfolio covers the range, from no portfolio turned in (0.0), to the portfolio that includes only part of the required work for the class, a portfolio missing significant portions of the work of the course.

Getting Technical: The Grading Scale

Though the above information is helpful, you’ll find that the UW grading scale provides many choices (some say too many) within the categories listed above. The UW grading scale is as follows (from http://www.washington.edu/students/gencat/front/Grading_Sys.html):

	A 

	4.0-3.9

	
	A- 

	3.8-3.5

	
	B+

	3.4-3.2

	
	B

	3.1-2.9

	
	B-

	2.8-2.5

	
	C+

	2.4-2.2

	
	C

	2.1-1.9

	
	C-

	1.8-1.5

	
	D+

	1.4-1.2

	
	D

	1.1-0.9

	
	D-

	0.8-0.7

	Lowest passing grade.


	E

	0.0

	Failure or Unofficial Withdrawal. 
No credit earned.



	


This grading scale may be rather different than the grading scale you were graded on (where the lowest C was a 2.0, or where a 3.7 was an A). You can approach grading your students in a variety of ways:

· Begin with letter grades. You may find that it is easier for you to identify a “B+” portfolio; then figure out what it should be on the numerical chart. However, this can be tricky, as you have to do some “translating” and are still only left with a range of grades.

· Begin with percentages. This can be useful, though there is again a translation issue, as the scale does not correspond to percentages precisely.

· “Go with numbers.” Try to familiarize yourself with the system and start working directly with the numbers. 

A good strategy, especially when first grading, is to put “temporary” grades on the portfolios, perhaps using post-its or light pencil. Then you can put the portfolios in order and look through them to see if the progression seems to make sense. Of course, it isn’t a strict progression, but this approach allows you to question yourself (“I gave this a 3.1 and this a 3.1?”) and to identify anomalous grades (often given to good students, bad students, and students at the bottom or top of the pile). Also, you can get a physical look at how many As, Bs, Cs, and Ds you are giving.

Participation Grades

While the portfolio grade represents 70% of the total course grade, 30% is reserved for participation, which typically includes engagement in class discussion, submitting assignments on time, working on peer readings, on group activities, and on brief daily assignments such as reading logs and other homework. 

Students should pass the class if they submit the portfolio and all drafts for peer readings on time, complete the required number of peer readings, submit all reading logs or journals, complete all required self-assessments and reflections, make use of additional resources, and respond with revision or rethinking to your comments and the comments of their peers. Remember, most students at the University of Washington do not consider a 2.0 (C) ,nor the “passing” 1.0 (D), a grade that counts in the grade point average but doesn’t fulfill the Composition Credit general education requirement, a successful grade.
There is great variance in how instructors calculate the participation grade, varying from meticulous record keeping to eyeballing a sheet of checks. Some tips:

· Decide Your Strategy: Early on, you need to decide how you are going to grade the daily assignments your students turn in, such as in-class freewrites, short responses, and questions brought to class. You will also need to keep track of drafts and peer reviews submitted, which many factor into the participation grade. Most choose to use a check, check plus, check minus system (or a version of it), and it is a good idea to decide how you plan to translate that into some sort of grade. Though it will be tempting to eyeball the sheet of checks and make an estimate, this will not be helpful if the student contests the grade. Also, you will likely need to keep track of at least two types of participation: (1) the sorts of submitted assignments discussed above, and (2) actual in-class participation. You’ll need to decide how to keep track of the latter: will you mark daily if they participate? weekly? how do office hour visits factor in? e-mail? It’s a good idea to have these things worked out before the end of the quarter.
· Know Your Late Policy (and stick to it): Your late policy, as stipulated in your syllabus, may also play a role in your participation grading. As there are no grades given throughout the quarter, the late policy can be an important “motivating” force—stick to it!
· Keep Your Students Informed: Like with their final grades, students often imagine that their participation grades are higher than they actually are. You can keep them informed by discussing their progress in conference, and also by providing an indication on a draft you’re returning (maybe above their name). This can be as vague as simply indicating a “+”, “ok”, or “-”, or, if you are keeping different sorts of records, you can give some sort of percentage or ballpark grade. You may also want to give some written commentary, such as: “I’d love to hear more from you in class,” “Thanks for participating each day!” or “Attendance is causing many missed daily assignments.” Of course, for problem students, you’ll likely want to discuss problems directly with them.
For more information and discussions of grading, visit the Faculty Resource on Grading (FROG) at http://depts.washington.edu/grading/grading.htm.

Norming Portfolio Evaluations

We will have a portfolio norming session [[in the fall]]spring? in which each instructor will bring two portfolios from his or her class for evaluation by other instructors. At the start of the norming session, one portfolio will be read by everyone (including the EWP Director and ADs) as a control. This portfolio will then be discussed by the whole group to gauge how individual instructors are grading. During the norming session, each portfolio will be read twice (or a third time if there is greater than a 1 grade point difference). For this reading, we will need “clean” copies (i.e., no final grade visible, though you may have already assigned a final grade), and all assignment sheets will need to be included.

One critical reason for norming is to make the range of possible portfolios visible to all instructors. Another reason is to make sure that our evaluations are consistent across sections. 
Paper Portfolio Packet

The following packets of information provide a more in-depth explanation of the paper-based portfolios that you can give to your students at the start of the portfolio sequence. You are free to modify this information as you see fit for the context of your particular class; however, all packets should clearly identify the requirements for the portfolio—including the learning goals and requirements for paper selection. It is also helpful to provide students with a checklist of the items to include in their portfolios. As you will see, the language of the portfolio rubric is used throughout these two packets to emphasize how the portfolio will be evaluated.
Expository Writing Program at the University of Washington

Portfolio Packet

The final assignment in English 131 is to create a portfolio of your work, in which you select from, revise, organize, and reflect on your sequence-related writing in relation to the course outcomes. The portfolio is designed not only to allow you the opportunity to demonstrate what you have learned, but also to give you the advantage of being graded on a final proficient product. In this portfolio, you are graded on what you can do at the end of the quarter rather than at the beginning. The final portfolio, then, is a culmination of your efforts and allows you to select the assignments you feel represents your best work in relation to the course outcomes.  

In creating a portfolio, you are composing in a new genre. Therefore you should consider not only your portfolio’s content, but also its visual representation and organization. Just as you would with other genres, you should consider elements of design that are audience-appropriate.  

Portfolio Project Learning Objectives

The learning objective of the final portfolio is to COLLECT, SELECT, and REFLECT (through a claim-driven argument) on the sequence-related work in relation to the course outcomes.

Portfolio Project Instructions
The portfolio must include the following:
· one of the two major papers;

· three to five of the shorter assignments; and

· one critical reflection on these materials.

In your reflection, create a compelling argument about how the selected assignments collectively demonstrate the four course outcomes. In order to support this argument, use evidence from your selected assignments, self-assessments, peer responses, and teacher responses. Quote or paraphrase from these artifacts to connect your work with the course outcomes.

In addition to the materials you select as the basis for your portfolio grade, your portfolio must include all of the sequence-related writing you were assigned in the course (both major papers and all the shorter assignments from both sequences). A portfolio that does not include all the above will be considered “Incomplete” and will earn a grade of 0.0-0.9. The grade for complete portfolios will be based on the extent to which the assignments you select demonstrate the course outcomes. Please see the grading rubric for a more detailed explanation of how portfolios are assessed.  The portfolio will be worth 70% of your final grade.
The Portfolio cover page and table of contents 
Your portfolio is an assemblage of all of the sequence-related work you’ve done this quarter. In addition, this portfolio showcases the work you feel best represents your learning of the course goals, and is accompanied by a critical reflection that argues for how your best work does so. In order to introduce the reader to your work, you will create a cover page and table of contents. This introductory matter can take a number of forms. It can be simple and streamlined, or it can be something showier. But no matter how you choose to introduce your reader to your writing portfolio, remember that he/she is seeing it for the first time. What does he/she need to know? What impression do you want to make? How do you want to guide the reading of your quarter’s best work?

For example, you could organize your table of contexts this way:

1. Cover Letter
2. The selected Major paper in final form

3. 2nd draft of the selected major paper with my comments
4. Rough draft of the selected major paper with peer review sheets 
5. 3-5 selected shorter assignments in final form

6. 1st Drafts of 3-5 selected shorter assignments and any peer reviews
7. The rest of the assignments that you have done including the other major paper and attendant peer reviews, in chronological order from the beginning to the end
Remember, like all other genres, portfolios are rhetorical.  This means that your organization choices have effects, and therefore you should carefully consider how you want your audience to experience and interact with your compendium of work.
Writing the Cover Letter
Your critical reflection should be yet one more example of your ability to make claims, to utilize evidence, to analyze that evidence, and to draw pertinent conclusions. Your cover letter functions as a self-assessment of the writing you have done throughout the quarter. Here, you use your own writing as evidence of how you have performed the course outcomes. An outstanding cover letter clearly indicates which items in the portfolio demonstrate the course outcomes, and makes a compelling argument for how they do so. The cover letter displays thorough and thoughtful awareness of your own writing. You will incorporate evidence from the course outcomes, assignments, self-assessments, peer responses, and teacher responses. Strategically (and briefly) quoting, paraphrasing, or summarizing passages from your own work (both strong and weak samples) is a great way to make your argument concrete.  

In order to accomplish the above goals, your cover letter should do the following:
· make a claim about how your writing as a whole responds to the requirements in the Portfolio Evaluation Rubric (This is not about making a grade claim, but about making an accomplishments claim); 

· identify, analyze, and argue for how your portfolio selections demonstrate key course outcomes. This is successfully done through quoting and analyzing your own work in direct relation to the outcomes and the rubric;  

· use the language of the course outcomes, the assessment rubric, and your own assignments in ways that support your portfolio claim (Remember: You are not describing that you accomplished certain outcomes, but you are arguing for how your work accomplishes the outcomes).

An especially effective way to argue for how your final assignments demonstrate the course outcomes is to compare drafts of your work. This way, you can point to specific parts of your writing where you used teacher or peer comments to make earlier claims, analyses, syntheses, etc. more sophisticated in the final version. 

Concluding your Cover Letter
If there are aspects of the class and of your experience throughout the quarter that you would like to discuss, but haven’t been able to thus far, you might conclude your cover letter by reflecting on those aspects. Remember, in order for these comments to serve an evaluative function, you should write about them in relation to the course outcomes or the evaluation rubric. Like any conclusion, there are a number of avenues you can take. Here are some options (but feel free to invent your own): 
· summarize how your writing within the entire portfolio represents the progress that you have made throughout the quarter;

· discuss how your portfolio as a whole displays thorough and thoughtful awareness of your own writing processes, habits, and strategies;

· discuss the ways in which your portfolio demonstrates risk-taking, originality, variety, and/or creativity;

· discuss any extra-class activities that enhanced your learning and writing. 

· discuss how you see the work you’ve done this quarter translating to other situations, either in or out of school;

· discuss how you benefited from collaboration with your peers and/ or from conferences.

Selecting Assignments for Portfolio Evaluation
Throughout the quarter, this course has taught concepts of argumentation, development and support, organization, rhetorical choice/awareness, and conventions usage. However, the criteria for selecting essays can be highly subjective. Here are some questions and criteria for judging the qualities of an effective final portfolio paper. Consider these questions for selecting short and major papers: 

Does the paper satisfy the assignment? 

Look at your assignment sheet, look over your draft and instructor and peer comments, and consider whether your paper is on task. Satisfying the assignment also includes using assignment-appropriate conventional formatting and mechanics, and meeting the required length.   

Does the paper effectively demonstrate the course outcomes? Which ones? 

Part of your selection process should consider what course outcomes are being employed and practiced by the assignment. Take a look at the course outcomes, your assignment prompts, and instructor comments in order to narrow down which paper supports which outcome. Which of the skills or concepts are used, for what purpose, and to what degree? How does your paper demonstrate your understanding of the outcomes and what is the importance of the outcomes to your writing? You will need to choose different assignments to reflect the range and depth of the outcomes. 

How much revision does the piece require?

While the ease of revision should not be your sole reason for selecting assignments for your portfolio, you may not want to choose a piece that would require a monumental investment of time and energy.  Go with the assignments that stir interest, have a number of positive aspects upon which to build, and received positive feedback from your peers and other readers. Also consider whether you, yourself, are interested in and excited by the topic of that assignment. Why work on something you are not energized about?

turning in the final portfolio

Please bring your final portfolio to my office between 9:00-12:00 on Wednesday 3/15.  Please indicate if you would like me to return your portfolio with comments. 

Don’t forget to double-check that ALL materials are included.  An incomplete portfolio will earn a grade of 0.0-0.9.
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